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and validation of instruments and scales used to assess the nursing 
program of Ryerson Polytechnical Institute in Toronto, Canada, Some 
of the instruments included the following^ (1) Introductory 
Information Questionnaire^ which investigates students « socioeconomic 
and ethnic backgrounds, influence of family and peer groups^ and the 
process of choosing a nursing career, (2) Nursing Selection 
Inventory, which investigates students' self image and ratings of 
nursing characteristics, (3) Expectations and Experiences in Nursing, 
which deals with the anticipation of eKperiences as a student and as 
a graduate, (4) Activities of Students, which investigates activities 
and friendship patterns, (5) School Life, which measures the 
environment of the nursing school, (6) Nursing Approach Scale, which 
provides construction of a "values picture" of nurses, (7) Change and 
Development as Seen by the Graduating Student, (8) Commitment to 
Nursing Scale, which allows for self-evaluation of such dimensions as 
choice, awareness of the future, and sense of responsibility, (9) 
Creativity in Nursing, (10) Choosing a Job in Teaching, and (11) 
Taking Responsibility in Nursing* A report of the study which used 
these and other instrLiments is available as VT 019 723 in this issue. 
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imRQDUCTORY INFORMTION QUESTIOHmiRE 



I Development and Valldatiori 



In undertaking evaluative reiearch on students in an educa- 
tidnal syatamj it v?as deemed necasaary that certain information be 
collected concernino tha yecruits' background and £ibout the process of 
their chooiinf^ a career* 'The Introductory Information j^estiontiaira 
Investigated three main areas i ~A7 The otudcnts' background; socio- 
economicj and ethnic; 3, The influence of familys pre-nursino peer 
Sroups and eoiraiiunity on the student^ C, The process of choosina tho 
mQtina to a nurainf:; career* 

The first draft of the Instrumant was a series of opEn^ended, 
specific questions developed from three areas. It was adtninistered to 
one class of Ryerson students and one class o£ university nursing 
students I The rosponscs were submitted to a content analysis by two 
judaes and channei were made in the instrument to improve its clarity 
and Inclusivenais* ThQ second draft was administered to two groups 
of Ryarson students and one group of university nuralnj students, k 
content analysis was ajtaln carried out by two judgsi, The results of 
this analysis once more allowed the development of further clarity and 
Inclusivennss as well as the modification of the instrument to a 
coded ^ rather than open-ended 3 form* This allowed the questionnaire 
to be answered on lEI cards. 

The data was analyzed for the most part in terms of proportion 
of responses fallinf;^ into various categories* Corrclacions and tests 
of iifinif icanca of difference of proportion were applied where appro- 
priate. 



'I Questions 

A. Backnround (Section II^ Items 2-15) 

1* Ifliat is the student's ethnic background? 
Inmiif^rant or "-Canadlan^^? 

2, What is mother ton&uel What is spoken at home? la English 

"second "Ian fnuage? ^ 

3* IJhat is tha family -s social and economic backnround? 

4* What is the parental educational backpround? What if inticipated 
for the children? (Is the family socially mobile?) 

Bi P^aer and extended family rrroup (pre=nursing) (Section II^ Items 16-33) 

1* What weru the occupational interests of the student's hl^n 
school friendship r.roup? 



What were tna educational incorfeits of tho studGnt'o hir^h 
school friendship group? 

2, Wore there mGdical or nursin;:^ ptijrGonnel amon-^ thy student's 
frignds or Qxtand^d kinihip rroup? 

Did thay ijKprees an attitudu about nursin;^ as a car^ur for 
thu student? (i.o, was thurc likoly any InflucncQ from 
friandship or axtandad kinship r-roup toward nuriin^ as a 
carcQr - Indlroctly?) 

Total^ "community^' influancQ (Items 41-51) 

Who did tho studants actunlly foal inrluancad thoir choice by 
a pQiitlv(j or nQ!;ativa attituda? 

- Do tho students f^el ''coTranunlty^^ praiiurs - in mttgrs Ilka 
a caraer? - 

- iJo thtiy sm th^lr choicu as '4ndapand^nt'-7 



Tho process of ^'choosinr:'' thw. caracr and means to attain it (Items 34-^40 

and 52-140) 

a) Choosinf3 nurain-^ (Itums 34-40) 

1, When was nursing cQnsidi?.rod - hew long after this daty waa the 
dacislon to becoma a nurse madQ? (i,y, impulse? long-term?) 

2, What did thQ studant faal was most important in motlvatluf; her 
to choGgo nurpinr' 

^ SGcurity and/cr .benefits? 

- fulfillments family^ the ''sick'' or the ^'prof yssion''? 

b) Choosing a school of njrsipg(l. Items 52-76 

2. Itoms 77-99 

3. Items 100-103 

104t120) 

1* ^Tiat ii thu prafQrrad typy of nursinn; preparation? 

- in the studcints^ own eyas, and as she pcrcelVGs the viewi 
of family^ public, praduatij nursys (the profession) - and 
the (Gducatlon systGm) faculty 

- which other view corrGlatas most closQly with har own? 

2* Did she conBidigr any other program? 

l-Jhy did ihs rejoct othar typos of pror^rams? 

3, How and why did shu choose the school sha enrolled in? 

- How did she learn of It? 

- I^Jhen and how lonn did It taka her to decidG to enroll? 

- Why did shea actunlly choose: it? How Important were thaie 
rQasons for chooslnj it? 

c) InfluQncas toward/against choicQ of school (Itemi 121-13O5 131-139, 

140) 

1, Iflio nave advica concerninn thu studant's cholca of a school of 
nursinn? Was It for or apainst the specific school finally choaen? 

2, I^Hiat reasons weru nlvon against the choice of a spociflc school 
of nursinp? 
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3i Was the advice raquipted? 

i\) Whara is tho studunt livinp? (i.a. what aro har prcisant 
environmancal inf luGnc';iS?) (Item 1) 
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X What type of living aGcoimnodations have jroa obtained as a. student at this school? 



1, (1) Live at hmm with faniily (or husband) 

(2) Live in residence 

(3) Rent a rooiU 

(U) Share an apartment 

(5) Board with relatives (i.e. aunt^ etc.) 

^ What was your father's place of birth? 

2, (1) Canada (2) U.S.A. (3) British Islas (k) Europe (5) Other 

Miat TOi your mother's place of birth? 

3, (1) Canada (2) U.S.A. (3) British Isles (k) Europe (5) Other 

Itiat was yoar place of birth? 

(1) Canada (2) U.S.A. (3) B' .tish Isles (if) Europe (5) Other 

>Jhat language do you speak at home? 

5, (1) English (2) Prench .{3) Other European {k) Oriental (5) English- 

Language Language Other Languag 

Are your parents aLive? 

6, (1) Both are alive (2) Father deceased (3) Mother deceased (k) Both parents 

deceased 

What is your father occupation? 

7« (1) Se If = employed (farmj business 1 agents etc) 

(2) Professional (doctor^ lawyer^ professor^ etc.) or executive 

(3) Office worker or lower level management (superviaorj forfnian) 

(k) Skilled worker (electrician^ etc) or technician (computer, hospital^ etc) 
(5) Service worker (gas stations truck driver^ etc) 



Wiat Is your mother *s occupation? 

8. (1) Shi does not work 

(2) Nurse 

(3) Teacher 
(k) Clerical 
(5) Other 
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How much work does your mother do? 



9* (1) Shi does not work 

(£)She has worked full time for many years 
(3) She has workid full time just recently 
(1+) Shi has worked part time for many y^arg 
(5) She has worked part time just recently 



Wiat type of education has been complated or Is anticipated in yoor family? 

Your mother *s education included 

10- (1) Pri-high ichool 
(a) High school 
■ (3) University 
(k) Other tichnical or vocational college or institution 
(j) Unknown 

Your father- s educatiGn included 

11. (1) P-e-high school 

(2) High school 

(3) University 

{k) Othar technical or vocationfil college or institution ' 
(5) Unknown 



The education completed or anticipated for your three eldest syblings ( if you" have 

three) 

Tfour eldest sybllng: 

12* (l) Pre-high school 
(2) High School 
is) University 

{k) Other tachnical or vocational college or Institution 
(5) I have no sybling 

Your second, eldest sybling: 

13. (1) Pra-high school 

(2) High school 

(3) .University 

(i+)'t)ther technical or vocatlortal college or institution 
(5) Ihave only the one sybling mentioned abovo 

Your third eldest sybling; 

(1) Pre-high ^ school = ' ' ; 

(2) High school 

(3) University"; ) ' / ... . 
(1+) Other technical or vocational college or institution 
(5) I have only, the two sybllngs^ mentioned above 

i ' 
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You hope to compLeta the following lbvuI of education 



15. (i) other technical or vocational college or Institution (i.i, nurring) 

(2) Go on to university after nurrdng 

(3) Go on to take a post-graduata degree in university 
{k) Taki a pnst*graduati course In a nursing speciality 
(5) Other . 



HI After graduation from high gchool, what type of work or further sdUGatlon did your 
three best high school friandi do or und.irtaki7 



In regards to 
continuing 
her education 


(l)Did not continue 
her education 


(g)Universlty 


(3)Nursing 


(U)Other technical (5) Other 
or vocational 
college or 
institution 


16 • Priend #1 
17 i Friend 
18 • Friend #3 


(1) 
(1) 


(2) 
(2) 
(2) 


(3) 
(3) 
(3) 


ik) 
w 
w 


(5) 
(5) 
(5) 


In regards to 
her going to 
work: 


(1) She Cwntinued 
her education as 
mentioned above 


(2) Got married, 
and did not 
■ work 


(3) Office 
work or 
bank 


(k) Clark 
in store 


(5)0ther 


19. Friend #1 
20 • Friend ^ 
21* Friend #3 


(1) 
(1) 
(I) 


(2) 


(3) 
(3) 
(3) 


ih) 


(5) 
(5) 
(5) 



Are there nurses or doctori in your fainlly or among your friends? 



Nurses/doctors 
in family or 
as friends 



22, Nursi #1 

23, Nurse ^ 
2k. Nurse ^ 

as- Ibctor#l 

as. Doctor^ 

27. Doctoi#3 



(l)Not among friends (2) Friend 
or relatives 



(1) 
(I) 
(i) 

(1) 
(1) 

(1) 



(3)Parent ' (ii.)Sjrbling 



(2) 


(3) 


W 


(2) 


(3) 


(k) 


(2) 


(3) 


W 


(2) 


(3) 


ih) 


(2) 


(3) 


ih) 


(2) 


(3) 


ih) 



(5)0rarid- 
parent,aiint 



VJh&t was their attitudes toward nuraing as a career for you? 



Kurses/doctorfl 
in famiLjr or 
as friends 

28. Nurse #1 

29. Nurse #2 

30. Nurse #3 
3L. Doetor#I 
32. Doctors^ 
' <^ tor#3 
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(l)Not among friends (2) Favorable (3)Favorable (U) Indifferent (5)Un- 
or relatives with llmltationg favorabls 



(1) 
. (1) 

(1) 

(1) 



(2) 
(2) 
(2) 
(2) 
(2) 
(2) 



(3: 


1 1 


i 


) ( 


[h) ( 


(3] 


1 


[h) ( 


(3: 






(3] 




^) ! 


(3) 




Ik) I 



5) 
5) 



ITia final liiitrumant eoniiatod of 24 items which charaet^rigid 
tha aursing prsfesilon. It was administered In th^ form of a quastlenaaire, 
completed on IBM cards which listed tliu items and asked th© studants to 
decide first - whether ot mt this was a characteristic of nursings and 
if it wais how important it was to the student in Qhooslng to become a 
nurst* Thlg gave o four^polnt scale in tenns of iroportanct in beco^ng 
or choosing to become a nursa* Jtean composite scores were compute by 
dimension for each of the four groups participating in the studyi and 
tests of significance of differeMe of means ware applied. 



Quegtlone Asked i 

1, How do the itudcnts recruited into the four groups participating 
in this study view nursing? ^^at charactarlatlcs do they 
as belni present to nursing, and how strongly? (in terms of 
"intrinsic" and "extrinsic self -^baneflttlng'-p "family 
banefitting" and "society benefitting". 

2t Itot*? important to the group was each charactorlstlc la choosing 
to bicome a nurse I What motivates each group to choose nursing 
as an oecupation? Is there any ilgniflcast difference beti^agn 
the groups? 

A final gfit of questlona were asked in an attempt to relate "Sell^lmap^e" 
to the motivational aspects of the "Nursing Profession Characteristics". 

1. How is high or good "self -image" related to 'Motivation" in 
choosing nursing as a caretr? 

2. Docs high value placed on any of the profefsional characteristic (a) 
correlate with self-image rating? 
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When did yoia first conaider a career lii nursing? 



Nuu?sing was coniidered: 



3^. 



il) In grade SGhopL 
2) In early high school 
3) Xxi late high ichgol 

(k) Af^er liigh school following some work experienca 
(5) After high school following more education 



I^ftiin did yeu fimly fiecide on a career in nursing? 

The denial on waa inade 

35* (l) about the iame time ai it was 
first con.^idered 



(2) much later 



What do you feel was more Important in .influencing you to Ghooie nursing as a career? 
Rank the following reasons. 



Ranking of reason s for chooiing nuriing 

(l)Firit {2)Seaond (^)miird (i4)rourth_^ ||ilFifth 



36* Benefits of nin^ing sueh as 
salary i ability to travel after 
graduation^ or low Initial cost 
of the program 

37' Felt profession would allow 

self- fulfillment or development 
of interests and abilities 

38 • To please faiDrLly or to help 
suj^ort and care for future 
family 

39, Wariting to help and work with 
people or care for the sick 

Uo. llie profession itself seemed 
attraetiva and interesting 



(1) 

(1) 

(1) 
(1) 
(1) 



(a) 

(2) 

(a) 
(2) 

(2) 



(3) 

(3) 

(3) 
(3) 
(3) 



(5) 

(5) 

(5) 
(5) 

(5) 
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Who were the person(s) krho aGtually influenced your choice of nursing aa a career? 



Persons vho 



Infiuenced you 


being^ for ny choice 




of nurii ^ ^ i a 


, , ,. 


. ... career . . 


hi. Mother 


(1) 


1^2. yathar 


(1) 


1+3. Sybling(8) 


(I) 


kk* Aunt^unelt 


or c cue in 




U5. PriaMfs) 


(1) 


Doctor(s) (other 


than friends or 




ralativae) 


(1) 


^7- Nurie(a) (other 


than friends or 




relative i) 


(1) 


1*8. Teacher 


(1) 


kg. Guidance 


Counselor 


(1) 


50* Speaker at 




career session 


(1) 


51. Other 


(1) 







choice of nursing 
^--career- ^ 



(2) 
(2) 



(2) 



(2) 

(a) 
(£) 

(2) 
(2) 



I maiiTarent or 
unralattia to ray 
■•holce of nurs- 

• jg as a carier 

(3) 
(3) 

(3) 

(3) 



(3) 
(3) 

(3) 

(3) 
(3) 



IV 

i'lve kinds of niwilng schools are listed below. You may or may not be famlllftr with each 
of these .five ways of becaning a nurse. ¥e wish to find out your opinion of the bast m] 
of becoming a nurse. If you are not famlLiar with any one of these, Jugt. indicate bel^ 
men, please rank the remaining prograins (those with which you are famllar) in terms of 
the best way of beccmlns a nurse . 

a) Rank the nursing schools as you yourself see them. 

b) Bai^ the nursing schools as you feel your famly sees these .jr.^rams. 

c) Rank the nuraing schoola as you feel they are senn by the gehe^al public* 

d) Eajik the nurrf.ng schools as sou think graduate nurses see them, " ^> 

e) Bank the nursing schools as you think the faculty see them. 
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Nursing Programi 












a) "tenk as you 


(1) Rank 


(2) Rank 


(3) Rank 


ik) ^nk 


( 5) Not 


see them 


First 


Second ^ 


tChlrd 


Fourth 

Ami 

f 


ramlliar 
with this 
type of 

■profiram 


52, Nursing progr^i at 












a Hospital School 












of Nursing 


(1) 


(2) 


(3) 


i^) ■ 


(5) 


53* Nuriing program at 








a College of Applied 












arts and technolo^ 


(1) 


(2) 


(3) 


Cont 


(5) 

d. . 



a) EMk ai you 
see them 


{l}Eank 
ririt 


(2)Bank 
Second 


(•3) Rank 


(^)Kank 
Foarth of 
Fifth 


<5);Not 
TMlllar with 
this type of 
profiram 


3k* Wurslng 
Program at a 
Regional Schaol 
of Nurilng 


(1) 


(a) 


(3) 


W 


(5) 


55 • Nurilng 
Program at a 
University School 
of Nursing 


(1) 


(2) 


(3) 


W 


(5) 


56* Nursing 
Progrsim at an 
Indeptnaent (2year) 




(2) 


(3) 




(5) 


b) Rank as you think 
your fmlly seea 
them 


(l)Rank 
rirst 


(2)Rank 
Second 


(3)Rank 
ThivQ 


(i+)Rank 
rourth 
or Fifth 


(5) Not 
Ffiunillar with 
this type of 
Droprara 


57. Nursing Program 
at a Hospital 
Sehool of Nursing 




(2) 


i (3) 




( (5) 


58. Nursing Program at 
a College of Applied 
Arts & Technology 


(1) 


(2) 


(3) 




(5) 


59*Nurfilng Program at 
a Regional Sahool 
of Nuralng 


(1) 


(a) 


(3) 


ik) 


(5) 


60fNuraing Program at 
a University SQhool 
of Nui^ilng 


(I) 


(2) 


(3) 




(5) 


6l*Niyfslng Prpgi'am at 
an Infl^panJent 
(2 year) BchoQl of 
Nursing 


(3=) 


(2) 


(3) 




(5) 
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Nursing Programs: 



c) Hank as you think 
they art ieen by 
the general public 


(;)Rank 
First 


(2)Rank 

Seoond 


(3) Rank 


(3)Ranlt 

Fourth ov 
Fifth 


(5) Wot 

Ffunillar with 
this type of 
program 


Qdii^UiSing rrograjTi at 
a Hospital SchDol 
of Nursing 


(I) 


(2) 


■ (3) 




(5) 


oj,r<ursing j^rograiii au 
a Collige of Appllid 
Arts & Technology 




(2) 


(3) 


W 


(5) 


64 -Ifur^i^-? Progrsiw at 
a Begional School 
of Nursing 


(I) 


(2) 


(3) 




(5) 


65iFuriing Progriaa at 
a Uniyeraity School 
of Nursing 


f 1 \ 






w 


(5) 


66. Nursing Prograin at 
an Indipendent 
(a year) School of 
Nuyiing 


(1) 


> (2) 


(3) 


w 


(5) 


d) Rank as you think 
graduate nurses 
see them 


[l)Rank 
First 


(2)Eank 
Second 


(3)Rank 
Kilrd 


(i^)Eank 
Foarth or 
.Fifth 


(5) Not 
rami liar vith 
this type of 
progriiii 


67.Kuriilng program at 
a Hospital School 
of Nuralng ■ 




(2) 




W... 


(5) 


68 1 Nursing Prograin at 
a College of Applied 
Arts & Technology 


ii) 


(2) 


(3) 




(5) 


69* Nursing Prograin at 
a Regional BohoQl of 


(I) 


(2) 


(3) 


■ m 


(5) 


70. NuTEjins P^^fi^^rfun a^. a 
Unlveraity Sohool of 
NLirslng 


(I) 


(2) 


13) 


■ 


(5) 


71* Mar sing Prograjii at 
an Intlapendent (2 yearj 
School of Nursing 




(2) 


(3) 




<5) 
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Wurang Prograinsi 
e) Rank as you think 
the Paculty bbb 
them 



,72* Nursing Program at 
a Hospital School 
of Nursing 

73, Nuriing Pr^^ram at 
a College of Applied 
Arta & Technology 

74. Nursing Prograin at 
a Rtgional School of 

Nuriing 

75*lurgl£ig Frggrm at 
a Univeraity ScJiool 
of Nursing 

76, Nursing Prograni at 
an Independent 
(a Year) School 
of Nuralng 



(l)Rank 
rirst 



C2)Rank 
Second 



(3)Bank 
Hiird 



(1) 



(1) 



(1) 



(1) 



(1) 



(2) 



(2) 



(2) 



(2) 



(a) 



(3) 



(3) 



(3) 



(3) 



(3) 



(i+)Eank 
Fourth 
or Fifth 



(5) Not 
iMlllar with 
this tj^e of 
proff ram 



(5) 



(5) 



(5) 



(5) 



(5) 



Before enrolling in your present ichool of nursing, did you consider any other school 
of nursing or type of program? 



Program 
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77. Nursing Prograiii at 
a Hoipltal School 

of Nursing 

78. Nursing prograai at 
a College of Applied 
Arts & Tectmology 

79. Nursing ProgrBm at 
a Regional School of 

Nursing 

80. Nursing Program at 
a University School 
of Nursing, 

81. Nursing Program at 
an Inciependint 

(U year) School of 
Nursing 



(1) Enrolled in this (a) Considered (3) Did not (k) Was not 

prograjn it Consider it fajnlLlar with 
^ It 



(1) 



(1) 
(1) 
(1) 

(1) 



(2) 



(2) 

(a) 

(2) 

(a) 



(3) 



(3) 
(3) 
(3) 

(3) 
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WiB^t lea you not to enroll in the various c*fiier types of schools of nuriing? 
Hov; important were the following reasons? 



1 Reasons for not 
1 enrolling in 
' other type(s) 
of ^rogrami i 


(1) I never 
thought 'Of 
this 


(2) It did not ( 
apply to niy 
choosing a 
school 


3) It was 
not too 
Important 


(k) It was 

moderately 
important 


(5) It wai 
very 
important 


1 

I 8a, Setting and 
atmosphere 




(2; 


(3) 




(5) 


83. Rules and 

regulations (in** 
eluding residence 
requiramenti etc*) 


(1) 


(2) 


(3) 


(*+) 


(5) 


81^ . High academiG 
etandard s 


(1) 


(2) 


(3) 




(5) 


85 • Lov; academe 
staiidards 


(1) 


(2) 


(3) 


w 


(5) 


86. Clinical facilities 


(1) • 


(a) 


(3) 




(5) 


□7* Too much clin3*cal 
practice 


(1)' 


(2) 


(3) 




(5) 


= oo.Too little clinical 
pi*aGtic€ 


(1) 


(2) 


(3) 




(5) 


89, Tile philosophy of 
the prog rani 
genarally 


(I) 


(2) 


(3) 


(^) 


= 

(5) 


90* Did not, have quali- 
ficataoiis 


ii) ' 


(2) ^ 


(3) 


w 


"(5) 


91* Did nbt have^mohey ' 


f 1 \ 
(1) 


(2) 


(3) 


w 


(5) 


y^* Applied too late 


/ 1 \ 


(2) •, 


13) 




15) 


: 93* Tha prograjn vas not 
easily available 


/ T N 

(1) 


(2) 


(3) 


V'} 


(?) 


9^^^' Lack of broad and/ or 
lib era! prograjii 


(l ) 


(2) 


(3) 


w 


(5) 


95 » Length of prograin^ 


(1) 


(a) , 


(3) , 


: w 


(5) • 


Preparation of 
toaohers 

1 ' j 




(2) 


(3) 




(5) 


9f, Roputation of Gchpol 


(a) (3.) , 


(2) 


(3) 




(5) 


j 98. I was not acceptGd 
_ 0 Q, Other 


(1) 


(2) 


(3) 




(5) 


il) 


(2) 
13 


(3) 




(5) 



>?hen did you first learn of the exiateaoe of the institution which is the setting 
for your aGhool of nursing? 

You learned of. it during i 

100. (1) Grade School (2) High SGhool (s) At end of High Schoo3 (k) After High 

School 



When did you first learn of the nursing program at thii institution ? 

You learned of it* 
lOl, (l) At about the same time as you learned of the institution 

(2) A short time later 

(3) Much later 



When did you specifically decide to enroll in your school of nursing? 
You decided to enroll in it: 

102, (l)ln gi-ade ichool (S) In high school (3) At end of high school {k) After high 
' ■ ' School 



lir^fi long after you decided to become a nurse did you make this decision to enroll in 
your school of nursine? 

It was*- 

103* (l)At about the siine time (2) A short time later (3) Much later. 



T^y did you choose to enroll in your school of nursing? 



Reasons tor enrolling 
in uy school of nursing 


(1) I never 
thought of 
this 


(a) it did 
not apply 


(3) It was 
not too 
Important 


{k) It was 
moderately 
important 


(5) It was 

very 
' irapctt'tant 


104, Setting and 
atmosphere 


(1) ' 


(2) 


(3) 


w 




105 •Rules and regu-' 
lations( including 
residence requlre- 
menta^ etc* 


(1) 


(2) 


(3). 


w 


(5) 


106* High academic ^ 
standards 




(2) 


(3) 




(5) 


107 • Low acadeinic 
standarda 


(1) 


(2) 


(3) 


w 


(5) 


108. Clinical faeilities 

1 


(1) 


(2) 


(3) 


m 


(5) 
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Rtaions for enrolling 
in my school of nursing 



109 -Too Riuch clinicai 
practice ' 

110* Too little clinical 
practice 

111* The philosophy of 
the program 
generally 

112.1 did not have the 
qualifications for 
othar iGhools 

113 » I V k not have the 
mone, for other 
*^fjhocis 

ll4il applied too late 
' to other gchooli 

115 i Broad and/or liberal 
program 

116. Length of prograjii 

117 •Preparation of 
teachers 

118 i Reputation of school 

119* r was not acceptec] 
at other schools 

120- Other 



(1) I never 
thought of 
this 



(1) 

in 

(1) 

(I) 

(1) 
(1)' 
(1)' 

(1) 

(1) 

(I) 
(1) 



(2) It did 
not 



(3) It was 
not too 

Important 



(k) It was 
moderately 
important 



(5) It was 

very 
Important 



(2) 
(2) 

(2) 
(2) 

(2) 
(2) 

(2) 
(2) 

(2) 

(2). 

(2) 
(2) 



■ (3) 
: (3) 

(3) 

(3) 

(3) 
(3) 

(3) 

(3) 

.(3) 
(3) 

(3) 
(3) 



ik) 
ik) 
ih) 



(5) 
(5) 

(5) 
(5) 

(5) 

(5) 

(5) 
(5) 

(5) 
(5) 

(5) 
(5) 
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Who advised you concerning (for or against) the nuralng progiam at your school 
of nursing? \ - • . - . ^ ' ■ ^ . 

I Advice - - ^ ^ ^ ^4.jNo 



Parson giving 
advice 


(1) for 


(2) for J with limitations (3)agalnst 


Advice 
Given 


lai* Parents 


(1) 




(2) 


(3) 

1 


w 


122. Sybling" 


(1) 




(2) 


(3) 




123* Other relatives 


' (1) 




(2) 


(3) 


w 


12U* Frlinds 


(1) 




(2) 


(3) 


w 


125. DQCtor(i) other than 
frlendi or relatives 


.(^) 




(2) 


(3) 




126 i Wurie(s) othar than 
friends or relatives 


(1) 




(2) 


(3) 


ik) 




[I) 




(2) 


(3) 




128* Guidance Counselor 


(1) 




(2) 


(3) 


w 


129 • Speaker at career 
iesslon 


(1) 




(2) 


(3) 


(k) 


130. Other 


(1) 




(2) 


(3) 


(it) 


Reasonii advisors gave againit your school of nursing or 




- *: . 

prograia 1 




Reasons against enrolling 
at your school of nuraine 


I 

(L)True 


(S)False 






131. Favored other type of 


prograoi 


(L) 


(2) 






132. Against length of your program 


(1) 


(2) 






133* Program not recognized 


anough 


(I) 


(2) 






13^* Too difficult 




(1) - 


(2) 






135* Too expensive 




(1) 


(a) 






136- Too much practice 




(1) 


(2) 






137. Too little practice 




(1) 


(a) 






138. Ho explanation given 




(1) 


(2) 






139- Othar 




(1) 


(2) 







Had you uaualLy roquiited advice, about your school of nureing, when it was given? 
O ihO. (1) Yes (2) No. 

ERIC _ _ 
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NURSING SELECTION INVENTORY 

The Nursing SelGctlon Inventocy consists of two parts * On 
tha firsts tha Self-ImaRe Charac t eristics Scale s the respondents were 
asked to rate thelttiselves on a series of personal characteristics in 
order to provide a measure of strength of Self-'lmge, On the second, 
the Characteristics of the Nurging Profession Scal e^ the respondents 
selected from a list of statements those they felt actually described 
nursing and ther rated their importance in the process of choosing to 
become a nurse, Tha respondents^ in this way^ dascribed themselves 
and the nursing profassion within sr*t limits and in terms that allowed 
comparison and contrast between the group's^ participating in this study. 

'.i ..... 

Part A - Self-Imasu Characteristics Scala 
I Development and Va lidation ' ■ 

This scale consiitad of a seriGis of thlrtGen ielf-descrlptlve 
Items CQntainad within four dimansionSs - Organizational s Interperional 
Competences Self-Conf Idenca and Self -Discipline. While these dimensions 
were adopted from Dr, Robson's work on reeruitraent to the nursing 
profession^ the Itams themselves were modlfiad and ravalldated (Robson, 
p, 226), as In correspondancD he Indicated furthar validation would be 
of value. 

The final sat of items used in this study were devalopad 
from Robson's original list CRobion, p, 171) ^ tha nursing literature 
and from statamants made by thCi students GOncerning nurGing, Twanty--two 
staternQnts ware developed repreaentlng the four dit.ensiona. These were 
submitted to tjirae judges (two nurse resaarchers, one logician) for ' 
validation. Six items were rajected on the grounds of arablguityj 
vagueneas or Inapproprlatanass, and four were modified.^ Tlie remaining 
siKteen items were then submittad to a group of eleven nurses for 
dimension %*alidation* Thirteen of the sixteen itoms ware then retained. 
An item wrs rejacted if in was not Judged to follow the correct 
dimension by seven of the alevan judges* 

The judges ware given the itums typed on saparate cards* They 
ware asked to sort these into the four categories using the following 
instructions , 

Instructions 

This anvcilope contains a sat of 16 itums and four unvelopas. Each 
of the envelopes is labyllad to rupresent the four dimensiohs of 
this instcumant, Tho instrument itself is concarned with the 
**Gelf-Imaga" charnctaristlcs of th^ student nurse* 'The dimonsions 
are; 

A - OrganiSwntional Competyncc 
B - Intorpersonai Competence 
C = SGlf-Gonfldenca 
D - Self-Discipline 
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Plaase read Che items and sort them Into the four dimGniions by 
. placing each item in the appropriatt envelope. Ra.turn the four 
, smaller envelopes, to the large one. 

The following is a table of items Judged correctly by the judges: 



SELF -MAGE CHAHACTERISTIC 
No. of Judges and Items 



A* Organizational 


B. Interpersonal 


Self" 


D. Self- 


CompetancB 


Competencu 


Conf idence 


Dlaciplino 


Itm No. of 


Item Not of 


Item No . of 


tem No , of 


Judges 


Judges 


Judn>^'§ 


Judges 


5 9 


1 7 


2 7 




6 9 


4 9 


3 7 


11 9 


12 0 


10 9 


7 8 


13 8 






8 7 





The fbllowlng arfii the final list of 
Dimension I 

A. Orpanigatlonal Compe^tence : 



B* Interpersonal Compatence^ 



items retained (by dimension); 
Items 

(5) I am someone' who always has 
her way of doing things, 
x^ell^organized . 

(6) I am able to accomplish easily 
; the kind of complex work which 

rcquirQS the interrelation of 
' many dcjtalls , 

(1) I am at easG when meeting 
strangers . 



EKLC 



C# Self ^onf Idftncei 



D. Salf-^Disclplino! 



(10) I am able to get along well 
tgith most peopla, 

(2) 1 am very feminine. 

(3) I am vary talcntcad, 

(9) I am a person who can control 
har emotions in upsQtting 
situations , 

(13) X am able to maku a stuady 
schadulQ and stick to it. 
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The scale was adininistered in the forin of a questionnaire 
completed on IBM cards. The reipondent was instructed to regard each 
item as possibly deicriptive of self and to indicate on a four point 
scale (ranging from '^not at ali^- to ^'very'') how well each statement 
described her as an individual, A mean score of each dimension, as 
well as a mean composite over all four dimensions . was computed for 
each of tLa tox^T groups of respondents participating in the project* 
Tasts of signlilcance of difference of means and analysis of variance 
were performed the data. 

^estions Asked l 

A. Self'-ImaRe; ■ 

1, What is the '^self '-image*- of the girl recruited into four 
different types of nursing programs (2 hospitalj 1. autonomous 
and Ryerson) s in terms of characteristics important in being 

\ o nurs©:^ organlzatiorial and interpersonal cumpotencej self-,- 
confidence and self ^discipline? 

2, , Sow well developed generally is ■^self-image"* in the four groups 

(how high a total rating do the students give themselves)? 

3, How different arc the groups in terms of the four character^ 
..isticG defined here as ■'self-image'*? 



Part B NurBlng Profession Characteristics 

The second part of the Nursing^ SelGC tlon Inventory asks the 
quaotion: t^hat are the characterlatics that the respondenti believa 
are essentially descriptive of the nursing profession? I^hich of these 
do they feel were Important enough to attract them toward a career in 
nursing? Tlie Inventory is composed of twenty^four statements descriptive 
of nursing. These are grouped into four dimansionSj Intrinsic and 
Entrlnsic Sclf-Bsnef ittingj Family and Society C.enef ittingj, developed 
from work done by Dr. Robson (Robsonj p* 224), Some sample Items by 
dimension are as follows^ 

Sample Items 

Dimansion I: Society Benefitting 

22, I^rging is an occupation which is very useful to society in general 
and in which I can directly benefit my fullc man, 

15 p Nursing is an occupation in which 1 can help people who. are faced 
with human prqblams or suffering. 
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Dimension II • Family Benefitting 



16, Kirsing is an occupotlon in which I will learn thingi which will 
M(ke mk a better wife and mothGr * 

21. Kursing is an occupatlpn in which I can always be sure of finding 
a job if 1 need to provide monay for my future family* 

Dimension IIl^ Intrinsic Self -Benefitting 

25. Nurelng is an occupntion which will call upon me to use my intelli- 
gence and judgment, 

23* Nursing is an occupation for which I have special abilities and 
aptitudes where I can dc^velop and excel. ' 



Dimension . IV : Extrinsic Self --Benaf itting 

24* Nursing is an occupation which will allow mo to look forward to a 
stable, secure future. 

17, lJursing is an occupation in which I can traval and work in axcitlng 
places. ^ 



Robson worked on and constructed an ''Intrinslo-axtrinslc*- 
value scale. However * his thrue dimQnslons (see page 224) seem to 
overlap somewhat and did not seem to be as productive as possible in 
the analysis of data. He otated them as followsr 

1* society benefitting, family benefitting and self-benef itting 
(iolf -^pl^asure) valu&s. 

2, security vs. s^lf -fulfillment values, - 

3, high vs* low intrinsic values. 

"Self-fulfillment^' was equated with intrinsic and "preativity" was 
equated with intrinsic while '^self -pleasure" was equated with extrinsic 
and "security"' with Qxtrinsic. - 



For tha instrument used here, these dlmonsiony were modified', 
redefined and restated as follows i (scii total list of items in 
Questionnaire) 
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Nursing Profession Characteristics 
Items as Included in Dimensloaa 

Dimension Items Included 

A, IntrimBic. Self --Benefitting 14, 19, 23, 25, 27, 30* 

B, Extrinsic Self -Benefitting 17, 20, 24, 28, 31, 35 

C, Family Benefitting 16, 21, 26, 34, 32, 37 
D- Socio ty Benefitting 15, 16, 22^ 29, 33, 36 

*Item numbers are the numbers used on attached questionnaire 
(saa and of section). 
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•'Iiitrinsic sclf^-banef itting^^ here relates to self-fulfillment 
or to ,crQativity, The ^'eKtrinsic self-benef Ittiiig'^ characteristics 
relaCQ to s^lf ^pleasure or to security. ''Family benGf itting'"' relates 
to presant of future family* ''SociGty benefitting'l is bo th .specif ic 
' anO general r 

Tiie items^ included some from Robson's original list (see 
pp. 166-181 j Appendix A), some from the nursing litaraturG and some 
■froift statemants made "^y students concerning nursing. 

SlKty-two statements w^re developed reprGSGnting tho four 
dimensions. These first were submitted to three judges (2 nurse 
raiDarehera, 1 logician) ^ T^^anty^onu items wura rejected on the grounds 
of ambiguity vagueness or inappropriateness = Fifteen items were modified 
"slightly. Tlie remaining forty-^threa items were then submitted to a 
group of elaven nursing experts for dimension validation* T^^enty-f our 
of the 43 items were retained* An item was rejected if it was not 
judgad to fall in the correct dimension by at leaet eight of tlm sleven 
judges. The judges were given the items typed on separate cards and they 
were asked to sort these into four categories using the following 
Instructions i 

This anvGlope contalni a set of 24 items and four envelopes. 
These four envelopes are labelled to represent the four 
dimensions of this instrument. The instrument itself is 
concerned with characteristics of the nursing profession 
as the prospective student sees it and how these characteristics 
motivata hor to select nursing as a career. The dimeniloni 
represent (here we listed the four dimensions) , Please read 
the items and sort them into four dimensions by placing each 
itom into the appropriate envelope. There is not necessarily, 
the snme number of items in each dimension. When you are 
finished sorting thQ items, return the four smaller envelopes 
into the larger one* 

Below is a: diagram in terms of the items as judged appropriate by the 
judges I 

Nursing Profession Chnrocteristic and Item (judging item correctly) 

Intrinsic Self» B. Extrinsic Self-- C, Family D, Society 

Benefitting ^ Ban^fittln- Benefitting Benofitting 





No. 




No. 




llo. 




No, 


r.tam 


Judges 


Item 


Judgys 


1 cam 


Judges 


Itara 


Judges 


14 


S 


17 


9 


16 


8 


15 


9 


19 


9 


20 


8 


21 




18 


8 


23 


8 


24 


8 


26 


J 


22 


9 


25 


9 


28 


9 


34 


0 


29 


9 


27 


9 


31 


8 


32 


9 


33 


9 


30 


8 


35 


9 


37 


8 


36 


8 



i I 
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mmsnjG SELECTION xmmTom 



Self-Bnage Characteristic 



-rPlease describe 5 in terms of the statements which 
you are Just now. 



follow, the kinds of persou 



DescriptiYe statements 



1, 

3. 
k. 

6. 

?^ 
8. 

10, 
11, 

IS, 



I M at ease when meeti"ng strangers * 
L Bm very feminine* 
I am yery intelligent. 

I am Someone to whom others freq_uentLy look 
for help and advice. ■ 

I am scmeone who always has her. way of doing 
things well organized. 

I am able to aacompliah easily the kind of 
cmplex work which requires the Inte-- relation 
of many details* ^ 

I ajn able to do many things well. 

1 am an exceptional Ijr efficient person. 

I am a person who cari control her emotions in 
unsetting situations* 

I am able to get along well with most people. 

I am a person who readily puts pleasure off until 
later if work ia called for now. 

I am able 3 even when I have made definite plans ^ 
to fit-in the une^^ected without becaning upset 
or flustered* 



13' i am able to maJte a study schedule and stick to it. 



How much is this Like 
you? 

(l)Very (2)Fairly (3) Not (I^)Not 
very at all 



(1) 
(1) 
(1) 

(1) 

(1) 

(1) 
(1) 
(1) 

(1) 
(1) 

(1) 

(.1) 
(1) 



(2) 
(2) 

(a) 



(2) 
(2) 
(2) 

(2) 
(2) 

(S) 

(2) 
(2) 



(3) 
(3) 
(3) 



(2) (3) 



(2) (3) 



(3) 
(3) 
(3) 

(3) 
(3) 

(3) 

(3) 
(3) 



W 
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Nursing Profession CharacteristiGfi 



TtiB following statements may or may not truly describe the nursing profession 
a^id inay or may not have been important to you in choosing to become a nurse, - 
We would Iflhe to Imaw if you , see these statements as describing nursingj and, 
if you do^ which of them were important to you in choosing to beGome a nurse. 



Statements describing nursing 



lit. Nursing is an occupation which way 
have irregular hours and routines 
but has a lot of scope and reapons- 
ibllity. 

15* Nursing is' an occupation Inwhich I 
can help people who are faced with 
human problems or suffering, 

16. Nursing is an occupation in which 
I will learn things which will niake 
me a better wife and mother. 

17 t Nursing is an occupation in which 
I can travel and v/ork in exciting 
places. 

18* Nursing is an occupation in which I 
can help children or adults to be 
good human beings. 

19, Nursing is an oncupation which will 
permit me to be Greative and original 

20, Nursing is an occupation which may 
have little responsibility but has 
regular hours or routines* 

21, Nursing is an occupation in which I 
can always.be sure of finding ft; Job 
if I need to provide iiibney foi^ my 
future family. 

£2* Nuraing is an oocupation which is 

very useful to society in general and 
in which I can directl^ benefit my 
fellow man. 

23 • Nursing is an occupation for which I 
have special abilities ard aptitudes 
where I can develop and excel , 



(l)This is It is a characteristic. Its 
not a'" ^' Importance to me in choosing 
character- to become a nurse was: 
istic of (£)Very (3) (A^)Not (5)Not 
nursing import- Fairly very at all 
ant import-' import- import- 
ant ant ant 



(1) 



(s) 



(3) 
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CD 
(1) 

ii) 

(1) 
(1) 

(1) 

(I) 

(1) 
(1)' 
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(2) 



(2) 



(2). 



(2) 



(S) 



(2) 



(2) 



(2) 



(a) 



(3) 



(•3) 



(3) 



(3) 



(3) 



(3) 



(3) 



(3) 



(3) 



(5) 



(5) 



(5) 



(5) 



(5) 



(5) 



(5) 



(5) 



(5) 



(5) 



Statanents dascribing nursinf^ 



2k* Nursing is an occupation which 
will allow me to look forward to 
a stable secure future* 

25. N^TBing. is .an occupation w-hich 
will call upon me to use my 
intelligence and Judpient. 

26, Nursing is an occupation which 
will prepare me to take care of 
my family in time of crises. 

27* Nursing is an occupation i-;hich will 
allow me to ej^ress uiy sympathetic 
nature. 

28. Nuraing is an occupation which will 
provide me with an income and enough 
free time to do what £ wish and to 
to where I wish. 

29. Nuraing is an occupation which helps 
all levels of society in times of 
trouble, 

30. Narsing is an occupation which is 
challenging and stiinulating, 

Jl, Wi^iing Is an occupation where I can 
work in a variety of situations ^ so 
that I can inove wheaiever something 
doesn*t please met 

32* Nursing is an occupatiai which will 
prepare me to care for my parents or 
family if they are sick or old* 

33* Nursing i's an occupation in which I 
will help protect the ccmmujiity as 
well as assisting after difficulties 
arise* 



(l}rnis is 

not a 
character- 
istic of 
nursing - 



(2) Very 
import" 
ant 



(1) 

(1) 
(1) 
(1) 

(1) 

(1) 
(1) 

(1) 
(1) 

(1) 



3^+. Nursing is an occupation in which I 
will laarn about people so that I will 
be better able to ujiderstand my husband 
and family. I (1) 



(2) 
(2) 
(a) 
(a) 

(a) 

(2) 
(2) 

(a) 

(2) 
(2) 
(2) 



It is a characteristic* ^ts 
importanGc to me in choosing 
to become a nurse wasi 
(3) (4)Not (5) Not 

Fairly very at all 
import- import- import- 
ant ant _ ant 



(3) 



(3) 



(3) 



(3) 



(3) 



(3) 



(3) 



(3) 



(3) 



(3) 



(3) 



(4) 



(5) 



(5) 



(5) 



(5) 



(5) 



(5) 



(5) 



(5)' 



(5) 



(5)' 



(5) 
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statements describing ntu^sing 


(l)niis is 

not a 
character- 
istic of 
nursirjg 


(2) Very 
import- 
ant 


It is a characteristic, Ita 
impartance to me in choos- 
ing to become a nui'^se was I 
(3) (4)Not (5) Not: 
Pairly very at all 
imp or t « inip or t - imp or t - 
ant ant ant 


35* Nursing is an occupation which 
pays better than other Jobs with 
a similar length of preparation. 


(1) 


(2) 


(3) 


W 


(5) 


36* Murising is an occupation in which 
I will be able to make the world 
just a little bit better. 


(1) 


(2) 


(3) 




(5) 


37- Nursing is an occupation in which 
I will work with children which 
Hill be helpful in raising my ovrn 
children- 


(1) 


(a) 


(3) 


W 


(5) 
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Your opinion: ... = 

Do you agree or disagree with the following statements? 



38. In the final analysis ^ parents generally tmm out 
to be right about things, 

39 • No weakness or difficulty can hold us back if ve have 
enough will power* 

Uo. Human passion causes most of the evil in the world* 

Ul* I have been quite independent and free from foinily rule. 

k2. No man of character would ask his fiancee to have sexual 
intercourse with him before marriage, 

^3' I dislijce women who disregard the usual social or moral 
conventions* 

kk. What youth needs most is strict discipline^ rugged determination 
and the will to work and fight for fajnily and. country, 

45* A person who lets himself get tricked has no one to blame but 
himself. 

The surest way to a peaGeful world is to improve people's morals, 

kj^ Most of our social .problems could be solved if we would somehow 
get rid of the immoral^ crooked and feebleininded people. 

48. We should respect the work of our forefathers and not think that 
we know better than they did* 

k^* Most people don't realize how much uf our lives are controlled 
by plots hatched in secret places. 



ERIC 



26 



EXPECTATIONS AND EXPERIENCES III 



The ExpeQ^ationa and ^perlences in Nursin^^ Questionnaire was 
coniposed of two parts. Ttie first dealt with the anticipation of experi^ 
ences as a student^ the second \^th those following o^aduation frota a 
nursing program. 



Part A ^ ^pectations as a Student Murae 



I Pevelopment and Validation 

In this part of the instrument p respondents were presented 
with a list of thirty=five possible aspects or experiences of life as 
a student nurse. These were compiled from statements made by approximately 
100 students nnd young jf^raduate nurses on an open-ended questionnaire 
which asked i 

In tenns of the year(s) you have spent (or will spend) as a student 
in a nursing program^ what situations or experiences have you found 
(or do you expect) to be most i 

interesting lasting - ' 

frustrating confusing ' - 

ruwardln^ unpleasant 
f rlghtenln.^ challenging 
pleasant beneficial 
difficult important 

A rough content analysis was dona using two judges nurse 
experts - and specific ^xamplus or aspacts of studciht lifo wisro 
Gxtracted from the data. The tixamplas genarated a set of headings or 
loosely--def ined categorius. Tha examples were used as Iteras for the 
instrument in this original form or modified, until threti judges, 
judging indepnndcntlyj agreed on the categorization of the axamples 
or items (35 itfems), Thasc final headings (with sauple Ituii or aapects) 



(1) the student hersalf (itens 1-5) 

Iten^ The freudou and responsibility of bein^^ on your o\m, 

(2) the school of nursing (iteos 6-13) 

Iten* Exams/studiGs/assignmenta, 

(3) the process of becoming a nursa (items 14-17) 

Itami Mastoring nursing procedures and techniqucis. 

(4) the piving of nursing care (items 13-25) 

Item: Caring for patients who have a terainal or 
chronic illnGSs, 
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(5) specific types of nursing (items 25-31) 

Itani: Psychiatric nursinn. 

(6) the setting in which nursinti care is given (items 32"'3i) 

Item; Relationship with hospital or agency staff. 

Tiie final form of the quastionnaire consistGd of thirty^five 
items answered on IM cards, Tha respondents were presented with tiiu 
items and indicated either they expected that it would 

(a) not be an aspect of life as a student nurses, or 

(b) be a^ 

1) positive ■ ■ . . 

• '■ " 2) somewhat positive - 

3) somewhat nisgative 

4) negative 

aspect of life ns a student nurse* 

The proportion of responsr. per category was calculated for each 
group participating in the studyj for each item and over the set of items 
grouped under each of the six headings. Tests of significance of difference 
of prcportion were applied to the data, 

II Questions Asked 

1* What does the student expect of -"lifu"' as a student nurse? 

2. Wiat is she looking forward to? What does she anticipate with 
negative feeling? 

3» Arc these fealings well formed? 

4. Do these fealings differ in otrehgth or direction" from dimensiort 
to dimension within the snrae group? 

5* Do these feelings differ in strength or diroction from dimension 
tO' dimension between groups? 



Part B - Expectations Following Graduation 

In this part of the instruiAent the proposition was put to the 
respondents that there was approximately forty years following graduation 
when they could bo part of 'the work force. Concerning this period they 
wore aiked of their axpectid participationa Liarried or single, the 
positions they expected to be able to obtain and the salary range they 
would expact to obtain. 
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An open-ondQd questionnairej cotitaining th^sa qucitions^ was 
given to apprQxlnatQly on^s- hundrad studsnts and young graduates. A 
rough contGnt analysis was dono on tha responses by two judgesp As tho 
data collQctod proved to ba incoiMpleta^ in unin"^ it as the basis for the 
final qucsstionnaira specinl attyntion was paid to OKpanding and luaking 
the questions noro specific and inclusive. Tha raspons^ to one question 
concerning adopting now or difforont caraurs was delctud in that lass 
than 2 per cent of the pre^tcst respondents included it anong their 
eKpQctations for the future. 

The final fora of the queBtionnaira ^-yhich was answered on IBM 
cards consisted of four -riain questions broken down into twcnty-fiv^ 
specific itcns including i specific age groupings (i.e. early twenties) 
for participation in the profession If uarried or singles spQclflc 
positions one night obtain^ vjlth or without additional preparation and 
recGiving certain classes of financial remuneration (i.e. teau leader^ 
director ._>f nursings etc.) 

The proportion of response was calculated^ for each of the 
four groups participating in the study^ per category of response (i,e, 
"Full^tlne participation'^ "part-tiue participation's etc.) and tests 
of significance of difference of proportion were calculated on the 
data. 

Questions Aske d: " 

1. If not narriud) What is the extent of anticipated participation 

if uarrled) in the nursing profession? 

2. What level of nursing position is anticipated - in terms of 
praparatlon and background? 

3. What salary rAnge is expected on obtaining various positions 
In nursing? 



4' 

EJ^ECmTIONS AND EXPERIENCES IN NURSING 
QUESTIONNAIRE 

Part I--ExpeGtations ag a Student Nurse 

As you are just be^innlnfi as a student in a nursing progranii you have 
many expectations concerning nursing. The foLlowing are a list of aspecti 
or experiences complied frail the stateinents of other students and young 
graduates. Some were described -by them in positive terms (i,e, interesting^ 
rewarding, pleasant^ lasting, challenging, beneficial^ or irflportant); others 
on the other hand^ were described in negative terms (i,e, frustratingj frighten- 
ing, difficult, confusing, or unpleasant). 

V^at are your expectations concerning these aspects of nursing? 

Or, do you not e>^ect these to be aspects of nursing as a student 
i n your school? 
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I- Feelings about aspects of life as a student nurse in your pchool of nursing* 



(or aspects- of = 

life) as a student nurse 



^l) not an (2) positive (3) somewhat (k) somewhat (5)negative 
■aspect ■ " aspect ' ^ positiYe negative aspect 
_ _^ ._ aspect aspect ^ 



!• Freedom and 

responsibility of 
being on your awn 

2* Being responsible 
financially for your 
education 

3» Being held responsi- 
ble for mistakes 

A sense of acccmplish- 
ment at time of gradu- 
ation 

5. New friendships 



CD 



6* Being taken as an 

exaiiople of your school 
or defending your 
school* s reputation 

7* Exams/ studies/assign- 
ment a 

8. Nursing theory 

9' Student relationships 
and activities 

10* Living accomodations 

11. Relationship with 
faculty 

12. Your school *s type of 
nursing education 
prograDi 

13. Level of acadeniic 
achievement 

lUt The whole proves s of 
beGcming a nurse 

15* Level of nursing 
standards achieved 

16 • Having nursing evalu- 
'Migns done 



(1) 

(1) 

(1) 
(1) 

(1) 
(1) 

(L) 
(L) 

(I) 

CD 
(D 

(D 
CD 
CD 



C2) 



C2) 
CD 

CD 

C2) 

CD 

Ca) 
CD 

ca) 

C2) 

Ca) 

C2) 
C2) 

(2) 
(2> 
(2) 



C3) 



C3) 
C3) 

C3) 
(3) 

C3) 

(3) 

C3)' 

(3) 

(3) 

ist 

(3)' 

(3). 

(3) 

C3) 

(3) 



(^■) 

CD 

CD 

CD 
CD 

CD 
CD 

CD 

CD 
CD 
CD 
(D 
CD 



(5) 



(5) 
(5) 

(5) 

CD 

(5) 

CD . 
(5) 

CD 
CD 

(5) 

CD 

CD 
CD 
CD 
CD 



Eiqperlences (or 
aspects of life) 
as a gtudent nurse 



'1) not ail 
aspect 



17* Jtostering^^nuralng- 
procedures and 
techniques 



(2) positive' (3) somewhat (If) somevhat (5)negativi 
aspect positive negative aspect 
^aspect; aspect _ " 



(1) 



18* Developing relation- (l) 
shipe with patients 



19* Amount of patient 
contact 

20* Work e^erlence 
with patients not 
supervised by school 
st af f ( i , e , a unmer 
work as a Nursing 
Assistant or Aid) 

21. Working with 
patients in the 
hospital or other 
agencies 

22. ' Seeing patients 
improve 

23. Caring for patients 
who have difficulty 
in coranunicating 

2U* Caring for patients 
who have taOTlnal 
or chronic, illness 

25. Caring for patients 
who are dyin^ 

26, OR or surgical 
nursing 

27* Medical nuriing 

28. DBS nursing 

( including ' b irths ) 

29* PediatriQ nursing 
(including 'the 
nursery) 

30. ■'PayGhiatric ni^sini 



(1) 



(1) ' 

(I) 
(1) 

(I) 

(L) , 
(L) 

(1) 
(1) ■ 

(I) ^ 

I - . 

(1) 
(1) ■ 



(2) 



(2) 



(2) 

(2) 
(2) 

(2) 

(2) 
(2) 

(2) 

(2) 

(2) 

(2) 

(2) 



(3) 



(3) 



(3) 



(3) 

(3) 
(3) 

(3) 

(3) 

(3) 

(3) 
(3) 

(3) 

(3) 
(3) 



ik) 



(5) 



(5) 



(5) 



(5) 

(5) 

(5) 

(5) 

(5) 

(3) 

(5) 
(5) 

(5) 

(5) 

<5) 
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Es^eriences (or 
aspects of Life) 
as a student nurae 



31. Public health 

nursing (l) 

32 * Relationship 
with hospital 
and agenoy staff (l) 

33«I^uinber and type of 
clinical facilities 
used, (l) 

3^. Travel time to and 
from clinical 

facilities. (l) 

35* Tasks not Iraniediately 
related to patier4t 
care assigned by 
hospital staff (l) 



(2) 
(2) 
(2) 
(2) 

(2) 



(3) 



(3) 



(3) 



(3) 



(3) 



(5) 
(5) 
(5) 
(5) 
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■ 11- ED^ectations Following Graduation ■. ' • ", " > 

Following graduation, there is a .period of approximately forty years when you may 
be part-^f- th-e work' force; - In thinking of theBWye&rs betireeh'-graduatioh 'and possibl'^ 
retirement- 

■To what extent do you expect to participate in the nareing profession if yoti 
remain single? 



Years after 
graduation 


(l)FLiLl-tiine ' 
part iGipat ion 


(2)Part-tiine 
participation 


(3)No active 
participation 


(U)No connection or 
Interest in the 
nursing profession 


36 •Early twenties 


(1) 


(2) 


(3) 


w 


37* Late twenties and 










early thirties 


(1) 


(2) 


i (3) , 




38* Late. thirties 
and forties 


(1) 


(a) 


(3) 




39 •Fifties and 










early sixties 


(1) 


(2) 


(3) ' 


(k) 



To what extent do you ejcpect to participate in the nuriing profession if 



you marryl 



Year a after 
graduation 



» Participation 
(l)FuIL= (2)Part^ 
time time 



Early tventies 

i^l.Late twenties 

and early thirties 

Us. Late thirtiei 
and forties 

i|-3. Fifties and 
early sixties 



(U)No GonneGtlon 
(3)Wo or intirest in 

active the nursing 
profession 



(5) I do not 
intend to 
inarry 



(1) 
a) 

(1) 



(2) 
(2) 
(2) 

(a) 



(3) 

(3) 
(3) 
(3) 



(5) 
(5) 
(5) 
(5) 
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What pQSition(i) do you expect to be able to obtain^ after a reasonable amoiint 
of e^^erlence and working full timej as a graduate frm your school of nursing? 



Poiitions 



only with 
farther 
University 
preparation 



UU^Ieam leader 

U5 ■Assistant head 
nurse 

US. Head nurse 

If7»Superviior 

US* Director of 

nursing service 

U9, Public health 
nurga 

50. Public health 

superviaor 

51. Pub lid health 

director 

52 , Instructor - 

53* Professor in a 
university school 
of nursing 

jU* Director of a 
school of nardng 
or dsparbment of 
nursing education 



CD 

(1) 
(1) 
(I) 

(1) 

(1) 

(1) 

(1) 
(1) 

(1) 
(I) 



55* Director of nursing 
in a hoipltal { (l) 



(2)yeS|With 
further 
clinical or 
technical nurs« 
Ing specialty 
e ducation 



(2) 

(a) 
(a) 

(2) 

(a) 

(2) 

(2) 

(2) 

(2) 
(a) 

(2) 

(a) 



(3)Yei, simply 
ai a gradiiate 
from my school 
of narsing 



(3) 

(3) 
(3) 
(3) 

(3) 

(3) 

(3) 

(3) 
(3) 

(3) 

(3) 
(3) 



(k) Ko, not as 
a gpadaate from 
my school of 
rmrstng 



ih) 



Vftiat salary range do you expect to attain (if working full tlme)a£ 



Positions 



55, Staff nurse 

57* Head nurse 

58. Director of 

nuriing 
59. Instructor 
60. Director of a 
^-hool or dept, 
ERjc^wirsing 



(l)Top Canadian 
salary range 



(1) 



(1) 
(1) 



(1) 



(rjUppr r- .maaie (3)Lower-middle (-U)Lower- 
Canad.au BaLary Canadian salary Canadian salary 
range range, range 



(2) 



(S) 
(2) 



(2) 



(3)' 



(3) 
(3) 



(3) 
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ACTIVITIES OF STUDENTS 



DevelopTnent and Validatldn of InstruiDent' 

The development of tha Activities Questionnaire was prompted 
by two Tnain goals* First ^ and most important , was^ to provide a response 
to the tflass of nursing literature^ conferenceG and research which asked - 
questions and/or gave answers concerning the activities and interests 
of nursing students in an educational setting* 

Such writings have frequently suggested that the relocation 
of schools of nursing provide the student with advantages which extend 
even beyond that of study in an academic milieu* It is hypotheslzod 
that the nursing student in such a setting will interact with many 
other students of diverse interests, she will participata in a variety 
of organizations and activities; she will not only learn to nurse but 
will also grow and develop in an enriched and enriching envirennient* 
To test this hypothesis inforniation had to be obtained on a variety of 
topics # Do the activities and interests of students in an educational 
setting differ from those of the -■traditional school" student? Do the 
students in such a setting "take advantage" of the more varied facilities? 
Do their activities and interests reflect an integration with the rest 
of the student body and participation in community affairs? Is there 
actually a pattern of isolation to be found among any group of studant 
nurses - whatever their background? 

A second though more minor goal in developing the Activities 
Questionnaire was an attempt to parallel, though not directly replicate 
work done others which is. closely related to other parts of this study. 
The School Life Questionnaire (see Chapter 5 of text for a discussion of 
results and the appandiK for development and validation) was modified 
from work done by Pace and Stern with the Environmental Press Instrument 
(see bibliography in text for referenoes). Pace and Stern complemented 
this with data collected through the Stern Activities Indea (see biblio* 
graphy in text for reference ) , The former instrument as developed and 
modified for use in this project eKamines the approaches to life and 
work which the studant feels are influencing her in her school, the 
latter as thay used it 5 complements the former and inquires into what 
the student likes or does not like to do* The list of items in their 
Activities Index reflects more of an emphasis on an "inner directed'- 
concept of activity than seemed appropriate in anhievlng the primary 
goals guiding the development of our Activities Questionnaire , Our 
instrument is directed, rather, toward' the colleGt ion of data concerning 
the actual and existing activities and friendship patterns of the 
respondents* It does^ however^ in the final analysis allow the building 
of a composite picture of an educational institution from data concerning 
both the influences the students "fael'^ and the actual behaviour in which 
they engage* 

The Activities Questionnaire which was designed for the collection 
of data concerning the activities and friendship patterns of the raspon- 
dents I allowed comparison and contrast not only across the four schools 
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of nursing, Ryerson and Schools 3 and bub also between^ respondents 
on two levels of development at each school (as besinning and lES gradu-* 
atlng students). Specific questions evolved from the thraa general 
questlr.ns* 1) Who are tho friends of the student nurses at the four 
schoola of nursin?7 included in this study? Do they differ and how? 
2) I-Jhat activities did the student participate in as students and where 
do their Interests lie? (3) How d^ these students allot their time 
among their friends and/or activities ^ at and away from^ their school 
of nursing? Attenipting to be both inclusive and exhaustive^ and usiiig 
thasc original questions not as strict; separable dlmansibns but as 
over lapping arGas of Interest ^ a dctailad cpen-anded quQStionnaire was 
developed * ^ 

As a prc-^tastj the opcn'-ended questionnaire was .adnlnistsrcid 
to two oroups of university nurainQ students r4.nd a group of Ryorson 
students, A rough content analysis was done of the responses by thrae 
Judges to test for eKhaustiveness and inclusiveness as well as clarity 
of the quest! jns. The content analysis was then used as a basis for 
improving and modifying the individual questions within the instrument 
and for developing n set of categories which could include the data 
provided by the answers to the questions. These cntegoriss were than 
used to transform the instrument into multiply choice fprra^ which 
allovied tho respondents to answer tht^ questions on IBM dards . This form 
of the instrument was again examined by .t^ judges for claritx^aftd was 
then pra--te3ted on six university nursing students for ambiguity and /or 
vagueness. Several sli :ht modif icationc were made and the final form 
of the instrument containing one hundred and four Items was prepared - 

Questions Pf sad Throunh Instrument 

Specif ic Questions by Item of Instrument 

1 , Friendship Patterns 

Item 
Number 

l-?8 a. What is the studiHnt's friendship pattern?.' (i.e. where 

are frieiidSj boy friends ^ etc , ^ recruited from?) 
How large does the student see her friendship group to 
be? 

Is the heteroseKual group closely related to the -'school'*? 

9-17 b* VJhat ary the student ^s friends doinp at present (i.e. 
what occupation)? 
^ are friends nurses? 

18-25 c- Miat is the basis of these friendships? (i.e. what is 

common interest or activity?) r ' 

26-34 d. T'Jhat is tho allotment of time among friends? (i.e. how 
much time with what type of friend?) " 
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2 * ActlvltiGi Pattern at Scliool 

Item ' ' ' ■ 

Number 

35=^47 a- (at school) 

\^at activitlas does tha student participate In at school 
l^Jhat clubs docs she baloug to (at school)? 
" To which would she belong if they were availablo? 

How 'important ara these to ht^r? 

48-53 b* Wliat are the reasons or why do the students participate 
in such activitias? 
Is it for enjoyment? 
Is it for advancement? 
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ACT IVITIES QUESTIQNHAIRE 



How many students (other than those In the nursing coursa) do you know by name? 

1, (1) lass than 5 (2) 5-10 (3) 11-25 (4) 26-100 (5) More than 100 
How many of these students do you consider to be friends? 

2. (1) less than 5 (2) 5-10 (3) 11-25 (^) 25-100 (5) More than 100 

If you are roarried did you meet your husband at, or through a school funotion? 
3 (1) Yes (2) No (3) Does not apply 

Was he affiliated with your school at the time? 

H (1) Yes (2) No (3) Does not apply 

Ware you? 

5, (1) Yea (2) No (3) Does not apply 

If you are not married , whom do you usually date? 

6» (l) 1 am married 

(2) Students affiliated with or enrolled in your school 

(3) Other students 
(U) Men who work 

(5) Any of the above 



Frm the fiFG diagrems dratm below^ choose t^.he one which is most representative of yc 
and your group of friendfe. That is to ssy^ with whom do you Uiually spend your timel 





None of the above patterns seem to apply to you. 
(1) True (2) Palie 



B 

Please indicate what your three best friends are doing at pi'esent; 








Priend 


Secg^.Mc 
Fripn^ 


L None of 

^ .Friend^ . Mvr.I^iends . . . 




Nursliig student at mj/- school 


(I) 


(2) 


(3) 






Student In other course at niy 
iahool or inatitution 


(1) 






^ (k) 


11. 


Student at teacher or other 
technical college 


(1) 




(3) 


ih) 


12. 


Nuriing student at other school 
of nursing 


(1) 


• (2) 


(3) 


(k) 




University itudent 


(I) 


(2) 


(3) 


w 


Ik. 


Working aa a nurse 


U) 


(2) 


(3) 


w 


15^ 


Working at other Job or occupation 


CD 


(2) 


(3) 


w 


16. 


Itorried. and not working 


(1) 


(2) 


(3) 




17. 


Other 


ii) 


(2) 


(3) 


w 


c 


Please indicate what you consider to be 
you share with each of theae friends. 


the moat important activ 


Lty or interest 






Friend 


.Important Activity ahi^fea with: 
SeAtici Than. None of 
Frlen4 Friend s Mvr Friends 


18. 


Residance life or rooranate 


(1) 


(2) 


(3): 


■ (^) 


19* 


Work and leisure (Nuraing) 


(1) 


(2) 


(3) 


w 


ao. 


Companionship 1 discussions^ school 
life and aotiyi ties 


(1) 


(2) 


(3) 


w 


21, 


Sports 


. (1) . 


(2) 


(3) 


w 


22. 


Social activltlee 


(1) 


(a) 


(3)' 


(k) • 


23* 


Dating 


(1) 


(a) 


(3) 


w 


2U. 


Special interests (i.e. art^ music ^ 
politics 1 religion^ reading groups) 


(1) 


(a) 


(3) 


(k) 


25. 


Other 


(1) 


(2) 


(3) 






in 



Pleaii indicate how much of your free-tijiit (1*8, time 'outside clasaiii clinical 
work or ftudy). is ipent with.. each of these friends. 



% friend (or- friends) 
who is (are) a: 



26. Nor sing student at my 
school 

27. Student in other courie 
at iny school or initi- 
tution 

28. Student at teacher or 
other teelmical college 

ag.Nurblng student at other 
school of nursing 

30, University .student 

31* Working as a Nurse 

32, Working in other Job or 
occapation 

33'Wbrried and not working 

3i4-tOthir :y- \' 

1 \ 



(l)llone of 
ray 3 best 
friends are 
doing this 



(I) 

(1) 

(I) 

(1) 
(1) 
(I) 

(i) 
(1) 
(1) 



Free Timm 

(2)A^ost (3)A large {k)A Small (5)0nly an 
all part part occasional 



(2) 


(3) 


ik) 


(5) 


(2) 


(3) 


W 


(5) 


(£) 


(3) 




.■(5). 


(2) 


(3) 


w 


(5) 


(2) 


(3) 




(5) 


(2) 


(3) 


(k) 


(5) 


(2) 


(3) 




(5) 


(2) 


(3) 




(5) 


(2) 


(3) 




(5) 



Which of the following formal clubs or activities and informal activities are 
part of your life at your achool or institution? How important are these 
activities to you? 



35'NurBing Association 
or governmant 

36 -Student government 

37*Student-Paculty or student- 
administration coimiiittee 

38, Social clubs (1. Si sororities 
etc. ) 



FRir 



(1)1 do 
belong 
particli 


not 
or 
Date 


(2) I would 
belong if 
it were avail- 
able 


I do 
.(3)Vew 


belong anfl. It : 
(l^)Fali-ly (. 


5) Hot too; 




Impc^^ant 








(2) 


(3) 


ih) 


(5) 


(1) 




(2) 


(3) 


(k) 


(5) 


(I) 




(2) 


(3) 




(5) , 


' (I) 




(fe) 


(3) 


ih) 


(5) 



X1}1 do not . {UX 1 wQULld 

biLong or beiong if it 
:?articipate were available 



I do not belong and it ii: 
(3 ) Very (U)Pair.ly ( 5)Not 



too 



39,Mi8ical or cultural 
groupg' or clubs 


(I) 


(2) 


■ (3) 




■'(5) 


1|0. Special Intereit clubs 
( i * e * cajnera > outings ^ 
etc, ) 


(1) 


(2) 


(3) 


w 


(5) 


4l •Philanthropic cluba and 
organisations > ( i . e .blood 
drivea^charitleii etc,) 


(1) 


(2) 


(3) 


w 


(5) 


42* Sport olubs or teams 


M 


(2) 


(3) 


w 


(5) 


43-Inforrnal aports obser- 
vation or participation 


(1) 


(2) 


(3) 




^5) 


il-I+.Cultwal and aeethetic 
events (i*e* lectures^ 
plajra^ etc*) 


U) 


(2) 


(3) 




(5) 


^5, Student centerCdlacusiionSj 
Interactions ) 


(1) 


(2) 


(3) 




(5) 


Reading and discuaatons 


(1) 


(2) 


(3) 




(5) 


'+7* Other 


(I) 


(2) 


(3) 




(5) 



Why do you participate in the activitlas^you mentioned above? 



Reason for 
Participation 


Of the organizations or activities i mentionid 
above this 

(l)Has nothing (S)ls sometimis (3)ls often (i+)Is always 
to do with iny true of my true of my true of my 
activities activities activltlas aGtlvitlea 


1^8.1 enjoy the activity 
for Itself 


(1) 


(2^ 


(3) 


w 


49* I enjoy the Interaction 
with people 


(1) 


(2) ■ 


(3) 




50. It is beneficial to me 
socially 


(1) 


(2T 


(3) 


ik) 


51. It is beneficial to me 
intellectually 


(1) 


(2) 


(3) 


ih) 


52* It ia beneficial to my 
studies 


(1) 


(2) 


(3) 


ik) 


53. It is bineficlal to my 
Q career 


(1) 


(2) 


(3) 
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mat orgahizat ions or aciivitiei "do yo^ partiGlpate in away frm your aehogl or 
Inititation? ' ' . 

'5^. ' I "work part- time I 

(1) does not apply 'to ' 

(2) Ai a nuTie or nursing assistant 

(3) In clerical or secretarii.1 work 
(k) In philanthrsDic or yolunteer work 
(5) Other 



55* I work becausii 

(1) Ihia does not apply to me 
(S) Of the experience^ 
(3) I need the money 
Ih) I like the Job 

(5) For religious or humanitarian reasons 



56 • This work occupies: 

(1) Ihii does not apply to me 
(S) A few hours a weik 
(3) Week-ends and holidays 
(k) Sujmaers 

(5) Sever al hours daily 

31* 1 belong toi 

(1) No cluto(s) 

(2) One Club 
3) Two elubi 
k) Siree clubs 

(5) Four or more clubs 

58 • However 3 the club or organisation that is most Important to me is* 
(l)Wone 
(e) Social 

(3) Political 

{k) Cultural or aesthetic - 
(5) Other 

59* 1, belong to this club because* 

(1) nils does not apply to me 

(2) I enjoy the activity or the interaction wl'^ people 

(3) 1 wish to learn or to gain experience 

(k) 1 wish to improve mysilf or benefit my career 
(5) for humanistic or religious reasons 

60* Cniese clubs take upi 

fl) Ells does not apply to me 

(£) Several hours daily 

(3) Several hours a week 

ik) Several hows a month 

(5) Only oGcaslonal time here and there 
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6l* ^'Tparttbl^pati In athletics t . 
(l) TaXB does not apply to me 
.(2) Occasionally for recreation and exercise 
(3) Eegularly for recreation and exercise 
(k) ]li ainatare" cMpetitioh 
(5) In profesaional :COTpetltion 



62* These athletics taJce: 

(1) Eiis does not apply to me 

(a) Several hours daily 

(3) Several hours a week 

(k) Several hours a month 

(5) Only occasional time here aid there 



On the whole ^ how similar are the t^es of activities you participate in, away from 
your schQol(or institution) as cmpared to those at your school? 



63* (1) Very simlar 



(2) Somewhat similar 



(3) Not at all similar 



H 



VJhat have been the changes in the pattern of activities and/or friends 
you became a student nurse? 



s gince 



Ttie changes were: 


(i)True 


(2)FalSB 




No change in friends 


(1) 


(a) 




Change in the type of friend 


(1) . 


(2) 


66, 


Fewer friends 


(1) 


(2) 


67. 


Closer friends 


(I) 


(2) 


68, 


More friends 


(1) 


(2) 


69. 


Friends now limited to school of nursing 


(1) 


(2) 


70, 


No change in activities 


■ 


• (2) 


71 


Activities limited to school of nursing 


(1) 


,02) 


72. 


More activities 


CD 


(2) 


73. 


Less activities 


(I) 


■ (a) 


7^. 


Different type of activities 


(1) . 


(s) 



i 

O 
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Divide your waking hours 
for last week^ Monday through 
Friday^ Into proportion of 
time spent on: 

75. Clinical and class work 
76* Stuay 

77* Organized activities (i.e* 
clubs^ etc*) 

78. General recreation and relax- 
ation and life actiyities 



Divide your waJcing hours for last 
weekend 3 Saturday an d Sunday , into 
the proportion of time spent on; 



79* Study 

80. Organized activities (i.e, clubs 

etc.) 

81, Qeneral^ pecreatlon and^ relaxation 
and ;iife activities 



K 



Divide the time spent on organ- 
ized actiyities into those \ 



82, 
83. 



Organised at your school 

Organized through your school but 
taking place avrny from your school 



8k. Organized away fran your school 



Divide your free time for the 
average week (tlnie not spent in 
classes^ study of clinical work) 
into proportion of time spent on: 



85. Cultural and intellectuaL 
activities ^ 

86* SoGial activities 

87. Athletic acti-vlties (participating 
or spectator) 

88. OeneraL reLaxation (includiiig TV) 



(l)Wone (a)About (3)About [if)About (5)About 3/k 
1/8 of l/k of 1/2 of of time or 
time time tinie 



(1) 

(1) 

(L) 
(1) 
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(1) 
(1) 

Ci): 



(L) 

(I) 



(1) 
(1) 

(1) 



(2) 
(2) 

(2.) 

(2) 



(2) 
(2) 

.(2) : 



(2) 
(2) 

(2) 



(2) 
(2) 

(2) 

(a) 



(3) 
(3) 

(3) 

(3) 



(3) 
(3) 
(3) 



(3) 

(3) 
(3) 



(3) 

(3) 

(3) 
(3) 



more 



(5) 
(5) 

b) 
(5) 



(5) 
(5) 

(5) 



(5) 

(5) 
(5) 



(5) 
(5) 

(5) 
(5) 
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Consider the total ainount of time 
you spent •with friends during the 
school week, Monday to Friday (not 
incLudlng class and, clinical ■work) . 
Divide this time into tlie proportion 
of time spent with: 


r 1 1 Unn p 


. 1/8 of 

jtime 


l/k of 
time 


^ H^iiDOUy 

1/2 of 
time 


^ p jilPOU^ 

3/k oi time 
of more 


89. 


rriends from jrour school 
generally 


(1) 


(2) 


(3) 


(h) 


(5) 


90. 


PrieMa frcci your school's 
nursing courie. 


11; 




(3) 


/ \. \ 


(5) 


91. 

M 


. Friends from out side your 
school 


(1) 


(2) 


(3) 




(5) 


Now consider the time spent with .. 
friends on the average weekend, Sat- 
urday and Siuidayj (not including class 
or clinical work). Divide this into,, 
the proportion of tlflie spent withi 












92. 


Friends from your jschool 
. generally 


(1) . 


(a) 


(3) 




(5) 


93. 


Friends from your school's 
nursing course 


(1) 


(s) 


,(3) 


W 


(5) 




Friends froin outside your Bchool 


(1) 


(9) 


(3) 




\5) 


0 


I 

Please indicate the actual niuuber of hours 
the average week during the academic year. 


you spend 


on your various acti 


vltles for 


Activity 


(l)Zero 
hours 


(2)1-5 (3)6-10 (4)11-20 (5)Above 20 
hours hours hours hours 


95. 


Glass hours 


(1) 


(2) 


(3) 


m ■ 


(5) 


96. 


Clinical work 


(1) 


(2) 


(3) 




(5) 


97. 


Study ' 


(1) 


(2) 


(3) 




(5) 


98. 


A Job 


(1) 


(2) 


(3) 




(5) 


99. 


Travel to and from school 


(1) 


(2) 


(3) 


w 


(5) 


100. 


Travel to and frcin location of 
school to pemanent heme 


(1)^ 


(2) 


(3) 


w 


(5) 


101, 


Athletics 


(1) 


(2) 


(3) 


w 


(5) 


102. 


Organised activities and clubs 


(1) 


(2) 


(3) 




(5) 


103. 


Social life and dates 


(1) 


(2) 


(3) 




(5) 


ERIC 


General recreation and lelsure(aiiaii 
as TV^movieSjOr discussions ^ etc • ) 


(I.) 

f 


(2) 


(3) 


w 


(5) 



SCHOOL LIFE 



I PevQlQpment: and Validation 



I'Jlian a student anrols at a school of nursing, she not only 
participatos in planned oKperiences designad to teach her how to nurse, 
she is also subject to pressures in the schoDl's anvironmcint j subtle or 
overtp which emphasize different approaches to life* The currlculma 
through its planned experiences may indicate what ihe needs to know 
about nursing i her attitudes and her philosophy will help determine her 
responses to life sltuotiqns - including thos^ she encounters as a nurse, 

ipjiopl Life Qu estionnaire asks two main questions* First, 
what specific "approach ^o life" do the students' eel is emphasised at 
their particular inatitution? And second^ what are the main sources of 
this emphasis? The instrument itsalf was suggested by and later 
developod througii eKtensive modification and revalidation of the College 
Characteristics IndeK (sq© Pace and Stern) which was designed to examine 
and measure the CQmplex environments of such an aducational setting. 
The present instrument hab been adapted to make it more applicable to 
a more specific educational setting - the school of nursing (whether 
SQfi in a hospltdl or ^n educational inatitution or operating independently). 

■ 

As Pace points out, in a corapleK educational institution 
" * , . there are many environments* Neither the characteristics of 
the students (or student culture) nor ths characterlstici of faculty 
and curricula, nor the characteristics of adMniotratlons provide by 
themselves a sufficient base for describing the cnvirorment as a whole. 
Few, if any, institutions are go monolithic or so totally controllod 
phat all of their parts operata in complete harmony with each other. 
The dynamics of tha environment or the interactiun between the major 
"parts need to be considered," (Pace, ibid*, p, 1), 



The environment 3 as seen here^ is represented as an orthogonal 
matrix with pressures toward certain "outlooks-' (i,G. direction of 
emphasli of Gnvironment) along the horizontal axis and the sources of 
such emphasis running down the vartical aKis, 
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These dimensions (vertical and horliontal) are similar to but 
modified from those developed by Pacu, The main differences atQi 

1, the addition of 3 (III), the Professional Conmiunity, to 
dimansioiis representing source of emphaiis, 

2, the modification of the directions of emphasis - particularly 
with separation of the orlBinal Practical, Interpcrsanal status 
into tTO dimensions 

D. Ttechnicai^ practicfll^ occupational and 

E. Intarpersonal status-oriented j 

The f irit dimynsional change was nmde because of the importance 
of the profasslDnnl comunity to any school of nursina; the second 
because of the complex, compDund naturo of the oricinal dlroGnsion and 
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baeause of a wish to'colleGt iriformation specifically about the status 
relationships within schools of nursing. 

The items wera obtained^ and/or modified from those uied on 
the College Characteristics Index (Pace, ibid Q or were written 
specifically for use in the School Life Questionnaire > The validation 
process took place in two straps , First, three hundred and thirty^slx 
items were first presented to eight judges for validation into the 
horiEOntal dimensions of the matriK (direction of emphaiis) with the 
following instructions. 



Instructions I 



We are working on an instrument which measures the pressures 
within the (Hnvironment of an educational and professional institution. 
(In this specific case, one which Is the setting of a school of 
nursing,) The dimensions we are working with here^ represent the 
directions of emphasis, or the directions in which the enviromnent 
of the Institution pushes or presses the individuals attending the 
institution, Wa would appreciate your help in validating items 
in relation to thesQ dimensions. These dimensioiis (or modes of 
outlook individuals are pushed toward) are as follows: ^ 

/u Intellectualj cultural and humanistic 

B, Humanitarian and group welfare 

C. Independent^ objectiva and scientific 
D* lechnical^ practical and occupationnl 
E. Interpersonal^ status-oriented 



The items are written sis descriptions of the institution^ the 
people there, ways of actins, etc. Wlign the instrumsnt Is actually 
ndministered^ it ^tIII be up to thy ryspondant to aarec or disagree 
with these descriptions in lioht of his view of the institution* 

As well as these instructions the brown anvelopD you were 
Oiven also contains: 

1) a pack of "cards ^' (on which the items are typed) 

2) a set of five labelled envelopes (thure is one onvelope 
for each Qf tha abovGrnentloned dimCinaions) 

Please rend the items carefully t:hen sort them into the five 
piles or dimensions, mm you have completed the sorting to your 
satisfaction (these pllos are not necosaarlly aqual), place each 
ofthe five piles w'^ "hln the appropriately labelled envelope, 

! . Only those items placed into the appropriate, dimensions by 

siK of the eiQht judges were retained (see It^m validation procaas 
table). These ware then submitted to a second panel of ten judges for 
validation into the vertical dimensions of the matrlK (source of 
emphasis) with thy following instructions s 
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' tTM VALU ATION PROC^URE FOR SCHOOL LIFE imiS ^ ' 

* — . _M_ - - --— T-_— -— ^.-ii.— -if: _ =f 

No, of items praa- N . of It^ms retained Final nimber of 

ented to 8 judgea for ai :er firs*" ep of Items retained 

firet step of vail-- valadaf ' /Cedure iov use on 

datlon procedure Mnd'^r^ to 10 Itistmimant 

judges Iw^ ascond step 



A I 


17 


11 


6 


II 


23 


12 


8 


TIT 


1 s 




A 


TV 


7^ 
£j 


IH 


o 


ft T 






ft 
o 


II 


19 


14 


8 


III 


22 


16 


8 


IV 


13 


9 


8 


C I 


12 


10 


8 


II 


23 


12 


8 


III 


18 


11 


8 


IV 


13 


9 


8; 


J 1 


15 


11 


8 


II 


13 


9 


8 


III 


10 


9 


8 


IV 


14 


11 


8 


E I 


25 


12 


8 


II 


15 


12 


8 


III 


17 


12 


8 


IV 


13 


11 


8 



Instructions 

Wo are working on an instruiDent whleh measures the presgurea 
within the environment of an educational inscltutloni (In this 
speclflo aaae» one which la the setting of a sehOQl of nursing •) 
The dimensions we are working with represent the directions of 
emphaaii or the dlrectioaa In which the emriromnent of the Instl*- 
tutlon pu.^hes the Individuals attending the institution. Here we 
are specifically interested in where the pressure comes from« 
We would appreciate your help in validatlno items in relation 
to these diioenfllons. These dimenslona or directions from which 
emphasis comes are as follows i 

ii Adminiitrative COMunlty (or InBtltutlonal Pressure) 
^ rules ai^ protocols 

- facilities 

- overall features of the atmosphere or the institution 
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2, Acadamie ComnuTiity (or Faeulty Pressure) 

- charaQtaristlcs or ftatures ef tht faeulty 

- eurrleula 

" Instruction (lAdthods, elands , courses t assignmenti, etc.) 

3. ProftSBlonal Community (of niupiing ProfMsion Pressurt) 

- elinieal prop^am (or gsiptrienee) 
" - Glinieal faaillties 

- ahwaotaristias of the professional nwstt 

Student CoiraTiuity (or Student Group leisure) 

- charactaristics of the students 

- eHtraGwrioular accivitles 

- informal student aetivities 



The items »e wri'ften as deserlptions of the institutloii^ tha 
paeple there, ways of acting, etc. When the instrument is actually 
administer ed I it will be up to the respondent to agree or disagree 
with these descriptions in light of his view of the institution, 

Instruetione t As well as thiit instructigns 3 the brown envelope ; 
you were given contains r 

1) a pack of "oards" (on whioh the items are typed) 

2) a set of four l^eled white envelopes (there is one 
envelope for ea.ch of the above-mentioned dimensions). 

Please read the items carefully then sort them into the four piles 

or dimensions* Wien you have completed the sorting to yoi^ satisfaction 

(these piles are not necessarily equal )s place each of the four 

piles within the appropriately labeled white envelope. 

THANK YOU 



In this second step of the validation process only those items 
appropriately judged by nine of the ten judges wwe retained* The 
remaining items were then examined for duplication and similarities 
and a final set of one hundred end iiHty itc^is (eight for each of the 
submissions of the instrument) was used. 

The items were presented to the respondents as statementi which 
might or might not be descriptive of their school of nwsing« They were 
asked to indicate whether each statement seemed generally true or false 
(l,e, applies or doe^ not apply to life at their school as they have 
eKperienced it)* The responses were made on IBM cwds* Mean scores 
were calculated^ for each group of respondents participating in the 
study, by dimension (vertical and horlEontal) and by sub^dtoension. 
Tests of significance of means were applied to these mean scwes of 
different schools and of different levels of students at the same schools t 
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11 Questions Askad 



What ara tho pressurGg within tha □nvironnent of an Gducational and 
profeislonal institution (in thi§ case pno which Is the setting of 
a school of nuriing)? 

a) What arc ttm dircctiGns o£ ismphaals or tha directions in which 
the cnvlronLicant of the school or institution presiures the 
individiial? Toward what outlook or outlooka - intellectual, 
humanitarian, indepcindent, technical, interpersonal status-- 
oriented? Is thero any sionlficant difference betwesn the 
atrongthe of thase emphaaGS betwci^^n different levels of 
students within a school? 

Is^thGrG any raal dlffarenc^ In these directions of enphasis 
batween the various schools studied? 

b) I-jhat is the main sourcG(s) of thess emphaws - 

- froni the Adnlnistrative Coiamunlty (i,a. the inititution as 
a whole)? 

^ f rora the Acadenic Community? 

- from the Profosiional Comunlty? 
from thca Student CoEEnunity? 

Is there any. significant difference betwo^en the strenothS'-of 
the soure^s of pressuro within the various groups studied? Or 
between tha various oroups studied? 

c) Doas the direction and source of emphasis remin constant from 
year to year at the various schools of nursing? 
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SCHOOL LIFE QUESTIQMAI^ 



PLease riad the followl.ng statemints. They may or my not be true 
Obgerv^atlons of life at your ichool* 

-"Statiments related to the acadimic area refer to your 
school and academic systam, 

-Statementi related to the aajninistratlon refer to youi' 
institutiori as a whole* ■ 

-Statementi related to cliiilcal ej^erienee or area refer 
to thi clinical pr^ram in which you are involved. 

-Statementi related to students refer to the studenti and 
student organizations as you know them. 

Simply Indicate on your IBM cards whether each statement isi 

(1) generally true 

(or appllis to life at your school ae you have e^erlended 
it) 

(2) generally falie 

(or does not apply to life at your school as you have 
axparienced it) 



Statiiiints 



Generally Generally 

mm FALSE " 

(or appliii) (or does not 

^ at 



1. The achool offers many opportunities for studenti to 
understand and criticize Important works in art^ music 
and drama. 



M (2) 



£• TtilB institution has a reputation of being viiiy 

interested In public welfare. ^2) 

3* Bie administration is reiaarch coMclouSi (l) ^2) 

The administration has an excellent placement eervlce 
that helps the stud&nts find jobs well- suited to their 

preparation* ^gj 

5* Alma Jfeter seems more Important than subject matter at 

this institution. ^gj 



6. The Ingllih courses really make literature ^'cme alive*' 
iuid seem pertinent. 
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St at amen 



7- Ihere are a ni^er of faculty wMo play a promnent 
role in commiinity projects^ aervlees or politics, 

8. Coi^se offerings in the natural aciancffiare oat- 
itanding, 

9. While thi faculty considers examinations important ^ 
it is cOTpetence in the work area which is seen as 
a genuine measure of the student's achievement* 

10* Faculty me^era rarely or never call students by 
their first names t 

11. Thm whole atmosphere in the clinical setting con- 
tributes to one^i learning to value intellectual 
achievement , 

IS* While learning aomething fVm each clinical aMlgnment 
is toportanti we are really mde to feel the patients* 
welfare cones first. 

13 • We are escpected to plan our nmrsing care lo^Mlly 
based on the underlying principles, 

Ik. TtiB head nurse's competence in her Job generally 
stimulate the students to do their Job better. 

IJi It is more important to look poised and confident than 
to really do a top-notch Job during a clinical 
assignment. 

16. The students consider cultural intereats an important 
part of their dally lives* 

17* Students here would really go all out to help any 
student project so that it would be a success* 

l8. Books dealing with mathematics or logic are or interest 
to many of the students here* 

19* Students here not only ejq)ect to develop ideas ^ but also 
to e^ffiress them in action, 

20. Studenta here wouldnH argue with SOTeone above them, 
they would Just aeamlt they are rrong. 

21. mils Institution has Invested much in "the facilities 

fro drama and dance | to be performed there by the student 



Cronerally Genfrally 
StatawintB ' !ERUE FALSE 

(or applies) (or doei not 



22. Counselling and guidance servlGea are really 

extensive and helpful. ^ (l) (2) 

23 • The school is outstar ling for the support it 

gives to pure researcnt (l) (2) 

2U, Hiere is little apipathy here at this institution 
for unreallstically ainbitious d^dreains about the 

future. (1) (2) 

25* Ccmiinlcation within tba school ii always carried 

on through the fomal Qhannels, (l) (£) 

26 i Kie philosophy courses offered are such that they 
make philosophy seerii pertinent to the student's 

way of thinking- (l) (2) 

27* ihe attitude of the faculty here ii really helpful 

and kind. (l) (2) 

28* tfeny Instructora are engaged in research pertinent 

tu their fields of specialization. (l) (2) 

25. The educational progr^i hare is geared to make the 

student more practical and realistic, (l) (g) 

30. Students are seen by faculty only during regular 

office hours or by appointment. . (l) (2) 

31. Hursing h:lstory and nursing tradition come alive in 

the clinical setting* (l) (2) 

32. The elinioal e^^erience teaches the students to work 

together So eveiy one benifits* (l) (2) 

33 • Ihe clinical e^^erlance really gives the student the : 
chance to apply the basic principles of science she 

has learned. (l) (2) 

Bie seriousness of nursing serviee about patient care 

leads the studtnts to be all the more professional • (l) (2) 

35* Unpleasant tasks during clinical eKperience are related 

to Just how much you are thought of by the staff* (l) (2) 

36. Philosophical discussions will last for hours in the 

cafeteria of over coffee. (l) (2) 

37 • TOien an administrative decision does not seem to be 
for the, benefit of the student bodyj the students 

really work to get it changed, (l) (2) 

Er|c se 



Generally General^ 

TRm FALSE 

^Statements (pp aEpUea) (or does not 

........ ^ -. . -.- ' . a pply) 

38. Students are interested bcfch in the newest- scientific . 
developments and\ln the use of the soie-ntific. msthod* (l) (2) 

39 • Students spend a lot of tiiB considering their futures 

and planning their careers ■ ^gj 

kO* Students here have to remer ^er their placeg befors 
they talk, 

hi. The librae has paintings aud phonographs which are 

allowed to circulata freely among the students. (l) (2) 

kQ. There is a student loan fund provided by the admini- 
stration which-i^ very helpful for students* emergencies. (l) (2) 

k3> Hie values most stressed by this institution are open- 

Mndedness and objectivity. (l) (g) 

^\k. It is expected at the institute that the students seek 
high standards of achievement in their career or 

Qccupatigii, ; (1) • (2) 

U5* Formal rules and regulations t have a very important place 

. : (1) (a) 

U6* Intellectual md cultural interests are rated higher by 

faculty than the .development of technical skills. (1) (2) 

47. Most of the faculty are dnterested in helping the students 

mth personal probleins whenever they can. (l) (2) 

U8. Die latest scientific discoveries influence the way tte 

curriculum is organised. (]_) (2) 

49* Conjietence in career or occupational skills Is considered 

more important (bjr faculty than Intellectual Interests • (l) (2) 

50. In talking to studentSj faculty members often refer to 

their colleagues by their first names. (l) (2) 

51 • The clinical program takes advantage of the varied back- 
grounds of 0^ patients to imke us intellectually aware 

of the contribution culture makes to the human being* (l) (2) 

5a. Ko matter what else it doeSj the clinical e^qperience teaches 

responsibility for the welfare of others. (l) (2) 



53* LearrJ^ng -co understand anfl, use the problem^solvins approach 

is rQaily/lmportant part of the clinical expsrience, (1) (2) 

the 
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Generally Ganerally 
STAmMTS roUE FALSE 

(or appliai) (or does not 
' — ' ' ^ ' = ' ' - — . &pp^y) 

54. TtiB nurses generally are extremily competent tecimldaLly 

and know the latest in nursing procedures* (l) (2) 

55. It's who you area not what you doj that deteiTOines how ' ^ 
well you succiM in your clinical aaslgnment, (1) (2) 

56* Itony student organizations are devoted to cultural and 

intellectual pursuits* (l) (2) 

57* Students often help one another with their itudles. (1) (2) 

58. Even in such matters ai iports^ the student a are obJaGtlve 

and are concerned with skill and fair play. (l) (2) 

59* Hie students are most interested in things directly related 

to their future careers or profeisions. (l) (2) 

60. The student leaders get a lot of extra privileges, (l) (2) 

61, There are paintings and statues scattered around the 

caflipua* (x) (2) 

62, If a student needa helpj thie Institution will help 

provide it without a lot of embarrassing questions. (l) (2) 

63. Die atmosphere here sncourages the student to be objective^ 

independent^ and clear thinking. (l) (2) 

6k* WckQ admlnistratore are practical and efficient in the way 

they dlspateh their business. (l) (2) 

65* Proper social forms *and manners are particularly important 

here, (l) (2) 

66* Eli faculty is really interested in the bright ^ interested^ 

intellectually questioning student- (l) (2) 

67* Mie faculty helps stimulate interest in charities and 

community services. (I) (2) 

68* Even in labSj the faculty allows students to question 

and follow out problems on their own* (l) (2) 

69. The examples the faealty uses in their technical and 

practical courses are well chosen and repreee^it realistic 

problems of the work world. (l) (2) 

70» Ttie faculty herf seems to consider themselves well above 

the students- M iS) 
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Generally Generally 
Statements TRUE FALSE 

■ (or appliei) (or does not 

apply) 



71* A deeper comprehension of ^ life and death Siems to be what (1) (2) 
the clinical program leads us to, " , 

72* Ihe difflcultiei that arise out of Glinical axperiences 
brings out the best in the studintSj as they learn to 

help each other* (l) (2) 

73» Ihe nursing staff is research conscious and try to apply 

the eonclusions of recent nursing research, (1) (2) 

Jh.'ThQ student on the ward is e^^ectad to know how to care 
for equipment so that it will be always ready for the 

next person. ' (l) (2) 

75 • Ihe dining rooms in the hoipitals are nice but a student 

wouldii't dare Join a itaff nu2^se to eat* (l) (2) 

76- The student newspaper frequently carries articles intended 

to stimulate discussion of philosophical or ethical matters * (1) (2) 

77* The students as a whole are aware of and interested in most 

of the important social problems, _ (l) (2) 

78, Student discussfons frequently center around saientlfic 

problems and developraents in science * (1) (g) 

79^ Most student organizations in some way help prepare the 

student for life after graduation* (l) (2) 

80, For a period of time those student's in their first semester 

have to take orders from the upper classmeni , (l) (g) 

81, Hie school has m excelleat reputation for academic freedom. (1) (2) 

82, Members of top' agmini strati on also take a leading role in 

community affairs* (l) (2) 



8Ut /^hievemants here are weighed in terms of their practical 
value • ' 



83* Laboratory facilities in the natural sciences are excellent, (1) (g) 

(1) (3) 

85* ramily^ social and financial status may riot be talked about 

but everyone toioVs who's who, (l) ^2) 

86 i Faculty will often dlscuss^ art and music with students in 

infomal discussions, (l) ^gj 

87. Hie class work of the individual here is evaiuated in terms 

of^ group goals and' objectives, (l) {2) 
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_ , GeneraLly Generally 

Statfiinents _ jrue FALfE 

(or applies) (or doei not 

' ' ^^^-^ •' ' ' ^ ' QPpLv) 



88* m class discussions^ papers^ and. exa^s^ the main emphails 
is on orderly presentation^ rational Judgment and objective 

preeintation of facts. ^2) 

89, O^e faculty seem to know the work world well inough to help 
'the atudents prepare for the practical problems they are 

bound to meet in their careers, (2) 

90* Faculty e^^pect their word to be law^ because of their 

position and reputation. (l) f2) 

91. The agencies where we have our clinleal eiqperiencas make 
available books and pai^hlets on the basic philosophlQal 

queitions like the meaning of life and. death. (l) (g) 

92. miB ijuportant thing about the clinical program is learning 

to help others. ^2.) (2) 

93* 'The head nurse, enqgurages the students to think things 

through and to malte objective decisions. (l) (2) 

gk. All of the equipment really needed to care for patients - 

is readily available on the_ wards* (l) (2) 

95* ^hfe head nurse ekpects everyone to stand when she canes Into 

the rocM. ^) ^g) 

96. Student rooms are more likely to be decorated with prints^ 

carvings or mobiles than with pennants or pln=ups. (l) (g) 

y/* MoBt students iieire are moot considerate of others* (l) (2) 

98, Most students think' it most Important to approach things 

rationally and objeotively before making a decision, (l) (g) 

99* Ei'fere are opportunities here to learn leadership and how 

ta organize in clubs^ whlGh will pay off in the work-.world. (l) (2) 



(1) (2) 



100 • Students who Itnow the right people ^ can get a better break 
around here- ' . ^- " 

101* Th€ whole atmosphere of this institution encourages a high 

decree of respect f or- non-conf oimity and intillactual freedc^,(l) (£) 

102. The adMnistratlon publicly gives Its support to drives 

on can^ius such as Red Crosse etCi ■ - - (l) - (£) 

103. There is equipment such as card sorters and computers for 
tt;e anao^ysis of research by faculty or students In the social 
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Generally Generally 

Statements jrue FALSE 

(or applies) (or does not 

■— _ — - — m^y) 



lOk* It is expected that stUdenti "be serious and pu^oseful . . . 

about their studies hecause they ^\tq directl^^ related 

to their Gareers, (3^) ^2) 

105. ThB adMnistratlYe itaff rarely refer to one another 

by their first naines. (l) (2) 

106, Many courses are a real intellectual challenge, (l) (2) 

107* Faculty consider that they have a responsibility to society 

generally ai well as to the students. (1) (2) 

108. Objectivity and the abiliLy to think in a rational^ logical 
manner is emphasized by faculty rather than actual . 

techniqueE and skills which can* more easily be developed. (l) (2) 

109, The curriculum is so designed that enough practieal 
experience is included to make the students feel confident 

in their professional areas. (l) (2) 

110* Thi faculty makes it their business to know *'Just \Aat" 

^he studGnts^ b.r.ckgrounds are. (l) (g) 

111, The nurses we work with on the wards often have clinics 
where the broad cultural aspects of the patient's back- 
ground are discussed and en^haslzed* (l) (2) 

lis, -(me nursing staff generally is really concerned with the 
■ welfare of the student as well as the work she does on the 

vard*^ (1) (2) 

113^, The nursing staff values open-mlndedness^ objectivity^ and 

the problem- Solving approach, (l) (2) 

Ilk. ^There is always a room available on the ward for demonstration 

of procedures and techniques* (l) ' (2) 

115. The more imgorjtant you are 5 the nicer the locker rom facilities^ 

etc. 5 the hospital provides for yoUi (l) (a) 

ll6(, Hiere is a great deal of action here in student theatrical 

groups, (1) (2) 

117. Students often organize money msQcing projects to support 

scholarship funds or to meet other student needs. (l) (2) 

llSiL The students are interested in and would really liktjwheii 
posslbl^i to participate in the applicatiqn of research^ 

exneri.^jntal analysis and other forais of scientific method, (1) (2) 
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G-enerally Generally 
Statenients _ ^ TMJE ^ rALSE 

(or applies) (or does not 
^ — - — " — — ' — MSU' 



119* students tend to use Informal Interactlens and 

socializing as a help to becoinlng skilled in inter- 
personal relationa. (l) (2) 

120i The student publication never Impoons dignified people or 

instructloni * . (l) (2) 

121. Ihe ichool places great ernphasls on scholarship and 

intellectual pursuit. (l) ^g) 

122. "Lend a helping hand" could well be the motto of this 

institution* . . ^x) (s) 

123* Blinking about alternate ways in whioh problems might be 

Solved or things done differently , is encouraged here* (l) (2) 

Knovdng how tO|do it Is more important here than why it 

is done that way. (l^ ^2) 

125 • Eiere are few Qpportunitlis for informal talks with 

admlniitrators aromid here* (l) (2) 

126* Hie intellectual stMdardi set by the professors are quite 

_ hard to achieve, - (1) (2) 

127. If it is for the good, of the student 3 most faculty members 

are liberal in .interpreting regulations * (l) {2) 

128, Active displays of emotion embarrass most facultyj they 

prefer rational oi^dered relationships. (l) (2) 

129 • Ttim emphasis in couries here is on practical^ concrete 

problems ratbLer than on the abstract or intangible. (l) (2) 

130. Die faculty has designed the curriculum so that graduates 

from this school are really special* (l) (2) 

131 « In the ward conferences the ni^sing staff like to Gonsider 

abstract 5 theoretical problons and questions. (i) (2) 

132. Bie students quickly learn trom the nursing service staff 

a feeling of responsibility for the public welfare, (l) . (2) 

133* Ihe student Ig allowed to m^e use of the scientific and 

research facilitias of the hospitals* (l) (g) 

13k* ThB practice acquired in clinical ej^erience is geared to 

help the student fit into the work world, (l) (2) 
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Stateiiieiits 



Generally 

TRUE 
(or . applies) 



Ganerally 
FALSE " 
(or doas not 
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135* Bie graduate nurses conaider themaelves above the 

students 3 and e^^ect them to show respect i (l) 

136, -Ihere would be a capacity audience of students for a 

lecture by an outstanding philoso^Mier, (l) 

137* Eiere are at least a couple of student organizations 
actively involved in comniunity^ affairs, 

138* Students here decide on iisuea in terms of the facts not 

eiiiotional involvement. (l) 

139* Hie students learn how to get along with all kinds of 

people through frequent informal social gatherings * (1) 

ikO^ The students here prefer to Join clubs or organizations 

which are led ^by students who count* (l) 

li|-l* Eie school atmosphere encourages an active interest in 

philosophy and philosophical matters* (l)^ 

ikZ* This institution regards the training of people for 

service to the cOTmuniby as one of its major responsibilitnj s. (l) 

1^1-3* The students are encouraged by the school to work out their 

'am. decisions 'and to ms^e their a^m jud^ients. (l) 

lifii'.Kie whole school seeins to be organiged so that people Imow 

where they are going and what they have to do to get there* ■ (1) 

li|-5* The importaiit pfeople at this school expect others to show the 

proper respect "for them* (1) 

ikS. class discussions, papers^ and exains^ the main emphasis is 

on breadth of understanding 3 perspective and critical dud^nent(l) 

ikl* Many courses are designed to preparG students for well-informed 
citizenship* 

IkQ, A weLl-reaioned report can rate an "A" grade here even 

though its viewpoint ia opposed to the professor's, (1) 

Xk$, Facalty members seem to realize what things are more important 

to learn, than others, in order to fit into the work world. (l) 

150. Coiirse content and method are fixed by faculty and any 
attei^ts at discussion by students is consldared "back-taUt" • (l) 

151. The ward staff can frequently be heard discussing art and 
music. (1) 
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(2) 
(2) 
(2) 
(2) 
(2) 
(2) 

(a) 

(2) 
(2) 
(2) 
(2) 
(2) 
(2) 

(a) 

(2) 
(2) 
(2) 



Generally Generalljr 

Statemants TRUE " TMiBE 

(or applies) (or does not 

; ^ , „ gpply) ^ 

132, ThB KftSideratlon of ' the hursing^^stafr Kelps the 
stadents adJuBt to new and trying sitaations in 

the hospital* (l) (s) 

153* The professional narsing staff LiSiS logical and 

objective reasoning in solving nursing probleins, (l) (2) 

15^, The clinical program provides the stadents with _ . 

experiences which really prepars her for working as ^ 
a nurse* " (l) (g) 

155 • Hie better ward assignment is given to the more important 

student , ' (i) (2) 

156. Many students are attracted tgdoncerts and art e^iblts* (l) (2) 

157^ Many upperclassmen take it upon themselves to play an 
active . part in helping new students with problems or 

difficulties. (l) (g) 

158* The students are considerably interested in the analysis 
of value systems and the relativity of societies and 

ethics, . (1) (a) 

159 • Students have many opportunities through student organiz- 
ations to develop skill in organising and directing the 

work of others. (l) (2) 

160. Student life is really controlled by an iinportant clique 

of upperclassmen, (l) (S) 
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KURSING APPROACH SCALE 



Introduction ' 



Nursing Qducatorsg when discussing aims and objactivos^ and 
nursai In genc^rol whiin expressino their idsas in tha nursing litoraturaj 
praaent descriptions of ^^today^s'* nursej nursing and tha prtiparation 
of nurses in terms of eonparison and contrast with the '"more traditional'' 
nurse* (Sea WotiS 13, Chapter 5.) Qualities and characteristics of each 
ar^ enumeratad, Thaaa^ GxtrapqlatGd and translacad , into behavioral 
examples, form the basis of cha H urging Approach Scal^ , (See Npti^ 14, 
Chapter 5.) Th^ basic aim of the questionnaire is to allow thi^i con= 
strudtion of a 'valuers pictura" of any group of nurses, so that differGnt 
groups could be cornpar'jd and contrasted on their approach to nu?rsingj 
"Approach*' in this instrument beiug a dichotomous concept lying along a 
continuum of ^'Traditional'' to *Utodern"* (See Note 15, Chapter 5.) 

The --values^^ of nurses found at aach end of this seals we^e ^ 
sc^t up in pairs of concQptual correlates^ on^--half of the pair describing 
the '■traditional'' nurs^, the other half the *'mddern'' nurse, . Thy eight 
pairs of "eoncaptual correlates" or dimansions developed were. raprosBntad 
by eighteen ittims, each of which had previously diacrimlnated betweGn 
groups of nursus held to be ''traditional'* and ''modern'' respectively 
(i,t2. private duty nursss with no post-graduat^i unlvursity Qducation, 
having been graduates for at least fifteen yearas and graduating 
unlvursity nursing students). It was takun as given that in any par- 
ticular nursing situation^ the nurse's course of action wlll^ in gruat 
parts be detarmint^d by her values and attitudes. Therefore ^ ciach pair 
of values (conceptual correlates) from thu scale were rGpresented by an 
item(s) which presented a nursing situation and two possible nursing 
actions 5 one based on th^ "traditional'' value ^ one on the "modarn'' 
value, Th'i respondents were askad to consider the situation and to 
indicate which couroe of action should bo followed, 

Thu following is a sanple item representing a pair of conceptual 
corrulatQSj; tho wall-'trainad for the "^traditional-' and the imiovatlonal 
for the ''modern end of the valuu continuum. 

The situation t 

A graduate nurse moves to a new nursiny^ setting* In order tu con- 
tribute best to the efficacy of thu situation, she would probably: 

4) (the •'Traditional" altornativci) 

Bring to the situation a jjood' basic knowledge of nursing 
measures and technlquiks and show skill in' carrying then out. 

B) (the '^Modern'' klternative) 

Combine her basic nursing knowledge with the stimulus Of 
a new situation to suggest modiflod or alt'^rnata approaches 
to nursing carcs. 



It should bG remtimbyred chat' ft'^t all poasiblc valuii^s ar^i 
rapraaantcid in this seals s but only a t'amplc which ^erBud from frGquant 
uso in tho litorntura and which '-hcild up'' undyr validation, Furthor^, 
since thia scala is CiGsentislly in a 'pilot'' stagy^ thu information 
ulicitCid is being usod to oKpand and rcflnd thu instruintint for further 
uSGj as wull as to ariswar thw underlying question: la thuru a diffyr^^nca 
in th»i "v.iluas picturu'-j in tarmg of .a ^'traditlonal^modcirn * orientation^ 
batwean various groups of nurses? 

Each, item wns scored on a scala of one to four^ gOi^^S from thu 
*'vary traditional" to tha ''v^ty modorn*' ^aKtrumlties of tho scale. Sliice 
theru wara alghtaen ittms^ each rospondunt could potentially scorti from 
aightotin to s«TOhty^two# Moan total scoras waru calculatad for yach 
group of rd^spondents (is well /is muan scores on cndh of the eight 
dimQnsioni comprising tha instruraent) . A total score of 18--35 was 
interpreted aa indicating a '^vary traditional^- outlook, that of 54"72 
a ^'vary raodarn" outlook, Thti scald was as follows: 

18 36 45 54 72 



Traditional Midpoint Mpdern 



II yalldation of Instrument 

1, Duvaloprntint of It^mB 

Fiva initructors^ cightQ^n iaeond-yQar itudunti and olaven 
fourth year studunts at g univarslty school of nursing wurri sivqn a 
list of tha orir^iTiiil forty-four adjactiVQs or valuarj (twt:n':y*"two 
"traditional*' 3 twanty-=two "modarn--) with th;. followinjj instructions i 

You will find Bat of adjoctivus on Chu followiny pagis* Think 
about each adjt^ctlvu carefully and viHualiE^ a nurses whom you 
boliuvc the particulnr adjycclva daacrlb^^^ saloct some aopect 
of her purformnncu in nurainp * ^ , duscribinp. the bohavior of the 
rtUifflo U«u thii spncu to winter your daacriptlon* 

A content cinalyols w^n^i dono on thcacj dascriptions, in t^rms of 
corroctncia of th^ doserlption for aach adjactlvo and in ecsrms of tho 
description beinB in behavioral terms. In order for an adjoctivo to ba 
accepted it had to ba dfciflaod "corructly'* by ninety per cent of the 
respondents ( a blnnk was includod amonc tha inGorroct responses). A 
total of iixtean porjniblQ pairs of adjectives wai retalnad for further 
validation. 
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REVISED LIST OF QUALITIES OR ADJECTIVES 



Column 1 


Column II 


TMDITIONAL ■ 


MODEM 


cnutlous 


innovational 


accypting 


initiative 


dependabla 


aecountabla 


stable 


imaginative 


we 11-0 r ganim d 




incuitivG 


rational 


consurvativc 


liberal 


WGll-tralned 


perceptiva 


confident 


articulat^i 




Maluatiw 


tidy 


rG3ponsiva 


protGCtive 


ptarmissive 


Tc^spuctf ul 


Inquialtlve 


r^igular 


fluiXlblt. 


systQtnatlc 


analytic 


obodiunt 


dirGetlvc 



2* Mntchinp of Pairs from List of "Trndicional'' and ^-Hodurn'' Qualltiai 

Th^ two listy of aUjuctivui <^aah wara r^lven, unmatchyds to 
thtrty=fivc judgos who wsru nurics with uxpariancu in administriition and 
□ducation and who had at laast a " Bachelor -g dij^^ao in nursing. Thaso 
judges wara askod ^to pnit 'thu adjactivcss. ConsidGrinp on^ column as 
bdlnc virtuaa or qunliti^s of th. uradltional nursu, th^y wara instructQd 
to chooser end match ^ach with tha appropriate virtuo or quality which 
would btt elicitiid in thu modaru nurso in a similar nursinp situation. 
Only thpsu pairs matchud up by at least twanty^-five of thg thlrty^fiv^ 
JudfLS WutG retained ns ^T^^-^-^'s'' for thu final instrumant. (Any which 
did not sGGin to thum to '-pnir^S th^y li^tud saparotc^ly . ) Elovan pairs 
(pr dimanslonG) wyra i^onurnt^d through this 'j\irt^anr*' frotn the two liiti 
of sixtuen ndjactivus tiach, 

3. DavGlopiiicint of ItOTs for Dimy^iaions 

From the "dascriptlons^* the qualiticiS discuiSGd in atep 1H 
of thci validation proceduru^, and rrom tha llttiratuify ^ bahavioral wixamplGa 
of the ^'traditional^^ and ''roodarti'' nurac w^ru davcdopGd for each of th^ 
yluvan pairs or dimensions of tliu instrument. ThcsQ wsra written as 
situations allowing two altyrnatti rc^sponsas - ona ^^Traditonal^' thy othcsr 
"Modern^ 
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Eichty-two flucli itams mik submittiad to a pancBl of six judcGS 
for dimension validation. They^ in judging oach icym, indicated to which 
of the Gleven dimanGlons it belonoed and which of thi; alt^irnate responsss 
were ''modern^' or "traditional^'* Th^^ forty-four itams rotoinad were Judoed 
correctly by at iMst four of the six judcar,. But thesa forty-four 
items rapriisented only eight of thi ^leyen pairs. These eirht wora 
retained for the final instrumunt, 
>^ 

4, VGrlflcatlon of Dlscrimiriatory Powar of Itenns 

The forty-four validatad it^ms wtira prGtestGd on two groups of 
respondents, Tha firsts usually considered to be '■.'modern were a Broup 
of thirty graduating univMsity student nursiis, the second, considGred 
more "traditional'*, In*^ thair 'approach to nursing wore a group of (16) 
private-duty nurseo, with no post-Braduate university educations who had 
bc^en graduates for at Itiast flftaen years. Only thosa items on which 
thiM ''modarn*' nurses scored ''modern*^ and ChQ -'traditional" nurses 
''tradit±onal^% .wera rotained. Thw final iustrument consisted of □ightoen 
items repreeantin[^ ei.c;ht pairs or diaansions. 





Dinanslon 


Itam Hur.ibor (stie attached questionnaire) 


A. 


attentlve-ruiponrjiva . 


. 1, 10 


B. 


confident-analytic 


11 


C. 


well-Brc'anizad-flexiblB 


2,12 


D. 


wall-trained-lnnovational 


3,17 


E. 


protectlve-parsnilssive 




F. 


dapandablti-accountablo. 


5,8,13,U 


G. 


afficlant-imaoi. native 


9,15 


H. 


intuitlvu-pssrcaptlva 


6,16 



The quastionnairc wag completad by respondentia for the niDst 
part, on IBM cards and the maau cumulative sccres were calculated, Testi 
of aicnificance of dlffcronca of means wyre appliod. This instrument 
was adminiitercd to students ^ faculty^ Ryersorlc/iMiulteB andrpfafliates 
from' other nursinrf proprams. 
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NURSING APPROACH SCiVLE 



Each. of tha subsequent nursing situations is followed by two 
posiible courses of action. For each situations decide which 
of thaae two coursei of action coiies closer to your e^^ectationi 
of the "Ideal Wurge" and what she would probably do in such a 
eitiuation. 

Indicate your decision by choosing one of the four alternative 
answeri provided on the right hand aide of the page* Circle tte 
appropriate answer. Circle only Oto. .answer* 



In Ihinking About Eie?ft'ebable 
Behavior of the IMAL MJRSE 





1* I 




2,1 more 


3* 1 inore 


k. I 




itroni 




or leas 


pT leas 


strongly 


Nursing Situations 


agree 


with 


agree with 


agree with 


agree with 




A 




A 


1 


B 






/ 









!• Generally in giving care to her patients ^ 
the aurse would prdbably ^ 

A) Be at hand and be ready to give 
the patient the care he requlrei* 



or: 

B) Reipond to the needs of the individual 
as they arise in him. 



a. The ward is vary busy and staffing la 

barely adequate* The nurse would probably : 

A) Set priorities 'and then give her ' 
patients well-ordered care* 



on 



B) Alter her nornml procedure when one 
of har patients seoma to need ertra 
tline to talk and be listened to^ 



I 
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in Thinking About the Probabli 
Behavior of the I_DEAL_ MfflSE 



Nursing Situations 



1. 1 


2, I more 


3*1 inore 


strongly 


or leas 


or lesi 


agree with 


agree with 


agree with 


A 


A. 


B 



T I 

strongly 
agree with 
B 



3. A graduata nurse moves to a new nursing 
aetting* In order' to contribute best to 
the effiGacy of the situation^ she would, 
probably I 

A) Bring to the iituation a good basiG 
knowledge of^nursing measures and 
techniquis and show skill ^ In carryiiig' 
these out. 

or: 

: " ^B)^"Canbine her ba'Sic 'nursing kriowledge 
with the stimuius of a new situation 
to. suggest modified or alternate 
approaches to nursing care. 



,.Iiax.pa-tient_iB-^aGutely ill and has been 
for Bmw time. The-nurs^ . XQulj. probably : 

A) Plan his care carefullyj and do every- 
thing that she can for hinij in order 
to conserve his strength. 



or: 



B) Allow the patient to do what he can for 
hiinself and to malce as many dedisions 
aa possible about his care, 



5. A aurae is a long term member of the ward 
staff* TtiQ head nurse relies on her con- 
tribution to the operation of the ward, 
rhis contribution would probably be inainly 
in the terms of ^ 

A) Always being there when she should be 
and doing what is required of her when 
it is nieded* 



or I 
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B) Being aware of what ihe is doing and 
accepting the conieg.u§nces of what 
she has done. 
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In blinking About the Probable 
Behavior of the IIEAL IIURSE 



" T~ I I more 3^ I more ^# ~I 

.= ^ „ strongly or less or less strongly 

agree with agree with agree with agree with 
' Nursing Situations A A B B 

pv A^ graduate nctrse^ qf^ long ^e^^erience - is ^ ... 

caring for unconscious patient. She 
would probably ; 

A) Ai she oares for him really know what 

he needs and what to do for him, — ^• 



or: 



B) Observe the patient to collect infor= 
matiqn to use in her plan of care. 



7»Ihe nurse is caring for a patient who 
has attampttd iuicidG but who is now very 
sorry about it* She would probably i 

A) Attempt to* "cut" off discues±-oir of ■ -^^^ ■. . -. 

suicide and related matters from 
other patients or visitors so that 
the patient will not be hurt by un- 
kind or hostile remarks * 

QTl ? 3 k 



B) Leaye it to the patient to participate 
in discussions about such matters as 
suicide with other patients and 
visitors 3 as he sees fit. 



8*A fleree hurricane followed by extensive 
flooding has swept through the city. There 
have been many deaths 3 injuries ^ and the 
dMger of an epidemic has arisen, Hospitals 
are oVer« crowded and make-ihift facilities 
have been set up. Hie nurse j in such a 

iituatlonj would probably : 1 2 3 if 

a) Work as hard and as long as she could 
to help relieve human suffering as 
people would really rely on her in 
such a situation, 

or ^ 1 a 3 i^ 

B) Demonstrate her professional skill by 
working within her sphere of competence 
and by answering for those actions 
which she widertakes. 
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In blinking About the Probable 
Eihavior of the IDEAL WBSE 





I, I 




2. I more 


3» I more 


k. I 




stroni 




or less 


or less 


itroiig^ 




agree 


with 


agree with 


agree with 


agree with 


Nur.sing Jituations. . 


A 




A 


. B 


B 















9. Many qualitieij capabilities ^ md skills 
are Importajit in the good nurse * The 
head nurses in evalaating the contribution 
staff members niake to patient care would 
probably prefer: 

A) ^e nurse who is orderly and precise 
and who does her ihare and more^ with- 
out wasting time^ effort or eq_uipment* 

ori 13 3 

B) The nurse who is imaginative in identi- 
fying nursing problems and thoughtful, 
in finding nursing soLutlonss 



10. The head nurse goes to a meeting called by 
the director of nursing * Th% director 
reads a new policy statement. (This is not 
the way new policy is usually introduced*) 
She asks if there are any comments. The 
head nurse would probably : 

A) Listen to the statement and consider 
how to carry it out in her ward or 
unit* 




or: 12 3^ 

B) Listen to both the words and the tone 
the director uses^ in an attempt to 
see if there is something further the 
director is e^^ressing or asking for^ 
so that she could respond in the mo^t 
helpful manner* 
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In Thinking About the Probable 
behavior of the Ideal Nurse 



Nursing Situations 



-1=. I = 
strDngly 
agree idth 
A 



"2* "I "more 
or less 
agree with 
A 



or less strongly 
agree with agree with 
" B B 



11* The nurse and doctor work together 
in providing a thrarspeutic regimen 
for the patient* Fany functions 
must be carried out in order that 
thia reglrnen inalntalnBd * The 
nurse w ould jr obably i 

A) Know what she had to do^ 
carry out her job authori- 
tatively and resolve 
nursing problems in an assured 
a^nd competent fashion. 



B) Look at the situation^ 
attempt to identify area 
of nurslnfi; comp'^tencej and 
try to outline the problems 
in thn DroyiBion of nursing 
□are • 
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Behavior of tiie IIML mME 





1. I 


2i I more 


3* I more 


k/1 






strongly 


or less 


or less 


stroni 






agree with 
A 


agree with 
A 


agree with 
B 


agree 
B 





12, The student nurse, receiving her nursing 
ejqperience in a busy general hospital^ at 
times sees "principles" pushed aside 
_beqause of "lack of time. Even though 
ihe too is busy^ she would probably V 

A) Organise her nur^ng care well and 
work hard enough so that she^ at 
least maintains her principles and 
care* 



or* 



B) Recognize the realities' of a busy ward 
and look for alternate or modified 
ways to give care 3 realising that 
principles can be expressed in more 
than one way. 



13 •.The nurse in the operating room woi^ks in 
an emcting and at times tense situation. 
As a staff nurse in sucli a situationi she 
would probably: 



A) Know the instrLiment ''set-ups"^ carry 

out exacting operating room proceduresj • 
and' refer change in routines to the 
supervisor i 

or^ 1 2 3 if 

B) Know the nurse's function and role in 
the operating room and accept respDnsi'' 
bility for the nursing decisions she 
makes i 



lU^ae nurae'i self-image will be directly 
relatecl to the way she eees the nurse= 
patient relationship - and so the way she 
cares for the patlant. Ihe etaff nurse would 
Xjrobably see herself mi 
who 

A) A person/cares and who can really be 
depended on in times of trouble* 

1 2 3 If 

B) An adviior-Qouniellors who gives care 
in terms of the interested professional^ 
held accountable for her deciaions aiti, 
actions* 
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jLii Ihinking Ad gat the ProDauia. 
Behayior of the IDEA^L ITORSE 



1* I 2* I more 3* I more it. I 

strongly or less or less strongljr 

agree with agree with agree with agree with 

A A B B 



^ 15 •Tile aaseasment of student hurse's requ.ii'es 

the evaluatioir' of iiiany abilities and skills. 

] - Howevery ^the^ tostructOT woaM^^tin^^ ^ ' ' 

i some qualities Jiiore than others * She would - 

probablj'^ be most please d when she saw: 

A) The student handling old or difficult 
problems efficientlyj without waste of 
time or effort* 

or: 1 a 3 k 

B) Ihe student approaching old or difficult 
problenis in a new or original manner , - - , 



- Kuriing^Situa^iDns^^^^" ' " ■ ' ' 



lo*31iere are motivating factors which lead 
students to choose nursing as a career and 
which keep graduate nurses giving a high 
standard of nursing care* The more effective^ 
nurse would probably: 



a) Approach nursing as a hinnanltarian who 
gxvea of herself to her patient in terms 
of what she knov/s and feels to be right . 



or: 12 3^ 

B) Look at nursing as a service to peox^le 
in which she develops her observational 
and interpret ivQ abilities in order to 
bis able to inake decisions and give care 
"on a professional level. 



17* Hie student nurse learns a great deal 

about relating to patients. By the time 
she is a graduate^ she would probably: 

A) Have been trained In the best way 

to approach different types of patients 
i.e. the difficult patient^ the dying 
patients p ebG, 

or: ' 1 2 3 4 

BT~IIave been Involved in the modifying 
of approaches in the development of 
therapeutic nursing relationships. 
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m inli&ing About the ProbabLi 
Behavior of the IDE4L J1URSE 



Nursing Situations 



1, I 

strongLy.^ 



2, I more 


3 ' I more 


k. 1 




' or less 


or less 


strong 




agreewith 


agree with 


agree 


with 


B 


B 


B 





iS.Even though she is not present twenty- 
four hours a day^ the responsibility for 
a high standard of nursing care and a - 
imooth running ward falls on the shoulders 
of the head nurse*' In order to ensure 
both of theEe^ the head nurse would 
probably : 

A) toke as many decisions as possible and 
leave standing routines to support and- i 
protect the eveniiig and night staff 
from dif ficyat situationa. .that inay _ . 
arise on their shifts- 

'la 

B) Encourage the evening and night staff 
to make the decisions In matteri which 
concern them and to develop ways of 
doing things which resolve the diffi- 
culties particular to their shift. 




CHANGE xkND DEVELOPMENT AS SEEM 
BY THE GEADUATIHG STUIDENT 



I De^elQpinant and Validation 

CMma occurs in tim studsnt ov^r tiiQ years she is learning 
to nursa. Soma of this change is External and obvious, soTni^ can only 
be identifiisd by th£ studGnt herself. In an attampt to dotGrmine the 
natuM and extant of this lattGr type of change the Senior QucstionnairG 
was adninis tared to th^ raspondents shortly before graduation from thulr 
school of nursing , This instrument was modifisd from onw davelopad and 
adninisterad (alon^ with intarvlaws) ^t Stanford, California, in tha 
itudy of changa .md developmant in thto colla0C studant (suti Katz, Growth 
and CDnstraint in tho Co ll^Re Studant) . This study was of interest 
bGcause thcT subjects war.i U) of tha "sam SunQfal ngo jrcup (17-25), and 
(2) preparing, for a career in a post-high school Qducational institution, 
as wera the^ subjects of this Ryarson project, Purthar, the contiint of tha 
d.^.ta - ^^ chanfjc^ ^^ - is of major importance in any aducatlonal study. 

Only the part of thto instrumGnt ralaclng^to percaption of 
SQlf-chango and davolopment was usod as the othar atuas Included, wara 
either coverod by gthar instrumants devaloptid for this study, or alia 
not daaraed ralevant to the nursing studant as Buch.(i*u, academic 
eKperlanca, career preparation and cholca^ p^er rGlatiunshlps and 
OKtansive personality dcvslopniant) . 

Tha first version (opan-andad quastionnaira) usad th^ quastions 
as davalDpad for tiia Stanford study (Kata, ibidi , pp* 110-121;, itums 58-74) 
modiflad only in thosa casas whara such was daamad nacaasary to bo 
applicablu spaclfically at a school of nursing. Twantr thrae sanior 
RyGrson studants and twalva sanior unlvarsity nursi vig studants complGted 
the qussstionnaira. A contant analyse::: of the data ODtainad was dona 
basad to BOma o^xtant on tha catafprias davalopad for Sanford-s analysiB 
(Kat^P Ibid Q , Thasa weru madifiad and OKpkndad to include all of tha 
data coliactad on tha nursing studuncs. Thii quastionnalra, usinj^ thasa 
modifiad cat&noriass was dasiBnad with codad raspons^s for usa in com- 
putar .analysis. Thu coded quaBtionnalra was pra-t£stad on twenty-fiva 
Braduatinp, sanior studant uurBas and Qinor modifications for clarity^ 
wera mada. Tha raspondants cornplatad tha final varsion of tha quastion- 
nairQ on IBM cards* . , 

To compiamant tha material CDllacted in tiie inain part of the 
quastionnaira, both in terras of thy aKpactatlons of studants antarino 
tha nursing profasalon and of aKpariancas thay ancountared and chanoes 
thay fait thrQugh tha three years, an indiract maasura of maturation 
saamad important* Althouoh full scalo parsonality testing did not seam 
warrantads soma indication of th« d^valopmant within the personality of ^ 
tha students over a thrae-yaar period promised ta ba valuable. C^proraise 
was made following the lead of Prcfassor Hnnford (Katz, ibid*)* ft'S 
twalva itorns of tha compluK personality tast (dyvtilopad for that study) 
in which Sanford's respondents showed the greatest change over tima, 
ware uoad as part of this study* These wara given to the nursiny students » 
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first on beginning thair studies as stadsnt nurses and then just prior 
to graduation J thay ware askod to consider ths itams and than to indicate 
whether thoy aorcad or disao^Q©d with -^tach of thenu Tha rgaults of the 
analysis of a partial instrument such as this cannot bcregardad as 
conclusiva^ but thay do highlight soma of the diffaroncas betwyan 
beginning and acnior students in t^rns of inner patterns of rigidity 
and 'Control, Sanford himscilf uses thu ittinis in this way in his first 
chapticrt They ard consid^rod to bci rapr^santativd of thtise.valu© 
trends . The itumscan ba eroupsid undtr thri:;^ o^ncral hQadinBS* 
1/ "iridopendancQ vorsus disciplinu",, II3 "impulsij vorsus rigidity or 
self-^blamG^'s and III, ''r^adinass to look for objactiv:; .conditions-'. 
(Soo page 85 items 130^141 on attachad sample questionnaire 

(Note I Commitmant t>? Nursing^ Scala was also administcrad 
to sonior students at the same time as th^ SaniQ^r 
' ■ ^astionnairo , Sac Appandix , ) 

Tlie analysis of chc data collected through the Senior Qugstion- 
a jiire was done by computar. For the most partj- pur c^nt, of .rQSppns^as 
per catoQoty were calculated and tests of significance of difference of 
proportion wera calculated* ^^ere appropriate (i.e. items on sample 
qucstionnairQ 97^107) corrQlations and tests of significance of mean 
correlations or two-way analysis of variancp (iiU. items 130-141 ^ items 
of personality test) were also calculated. 

Questions Aakgd 

A, Change (includes parts A, C5 F) of sample questionnGire 
items 1-60) 

1. Have you; changed? How? 

2p To what do you attribute the chanoGS? 

3. a) How would you have liked, to have chans'^d? 

b) Ivimt would you have done differently during the first saraester? 

B, Self (esteem) (includes parts J., K of sampl;^ questionnaire - 

itoma si-'68j ag-^go) 

1» How do you feel about yoursulf ? 
2* Are you often sick? 

3* Are you often dapressGd? ' .■ 

C» Meaningful eKpQri'*nces' and rcdationshlpa with others (includGs 
parti Hi T, M of ssr^nplo queitionnaira, items 69»88^ 91-92) 

1. VTliat experiences were meaningftul? How were they meaningful? 
Hew did they affect your life? 

2. Whom do you adralre? 

3. With whom do you disapree and how often? 
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Personal valuas and .attitudes (iiicludys parts personcUity items, 

Itsms 97-129, 130-141) 

la. How do you rata needs and motives? 

b. How do you rata f^amlly intarpr^itations of noeds and motivGS? 

c. How do ycu rata gGnaral public's interpretation of noads and 
motives? 

2a* How do studarits feal about statGmcxits urginrj punitivo controls j 

showing rigidity s lack of Qcceptancu and indGpondonCc? 
b. Are yous ns senlorsp differunt on thesa ittltud^s than 
frashmen? 

(Nota: Senior responses wur^j CQiiparGd with freshmen rGSponses*) 
Profussionnl Attituday (items 142-155) 

Are you committad to nursinf; and thk nursing profaaiion? 
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CHANGE AND DEVELOPMENT AS SEEN 
BY THE GRADUATING STUDENT 

The followliig is a list of questions whieh ean ba answered by 
thinking about your life and aKperlences as a student. Please 
answer as well as you can in terms of what is generally true 
for you. 



A How have you ehanged sinee you entered yowp School of N\npslng? 









TRUE 


FALSE 


1. 


Little or no change in any way 




(1) 


(2) 


2. 


More self-oonf Ident , poised and indepandunt 




(1) 


(2) 


3. 


More stable | 




(1) 


C2) 


4. 


Inereased self awarenass and understanding 




Cl) 


C2) 


S, 


Increased intellectual ciu»ioaity and activity 




(1) 


(2) 


6. 


Increased awareness of others and better relationsh 


ips 


(1) 


C2) 


7. 


More liberal and tolerant 




(1) 


C2) 


8, 


More realistic or cynical 




CD 


(2') 


9, 


More outgoing and spontaneous 




(1) 


C2) 


10. 


More awareness of the world 




Cl) 


C2) 


1 1 

-L-L • 


Broadened interests 




(1) 


C2) 




Happier and more tranquil 




CD 


C2) 


13; 


More inature 




(1) 


(2) 


14. 


, More exacting 




CD 


C2) 


15. 


More responsible 




CD 


C2) 




More questioning attitude 




CD 


C2) 


17. 


Other 




CD 


C2) 




How much do you feel you have changBd since you entered the nursing program, 
in regard to the following characteristics? 

Little Moderate Much 


18. 


Efficiency as a student 


(1) 




(3) 


19. 


Intellecutal interest 


(1) 


C2) 


C3) 


20. 


Personal characteristics 


(I) 


(2) 


C3) 
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'21/ ' Kinds of friendi you have 

22, Freedom to express your feelings and desires 

23. Moral views .1 
2k. Religious views 

25, Political views 

26, Ofchar 



How much, to each of the following sources, do you 1 
taken place in you during your time at this school? 



27, Living facilities, e.g., shared accomodations, living 
alone.5 etc, 

28* Being away from home 

29, Oaining imderstandiiig of myself as a parson 

30, Ideas in books I read on own 

31, Ideas presented in courses or by teachers 

32, Work experience (e.g., unplanned by faculty, during 

vacations, etCi) 

33, Problems in my own family 

3k. Close ^relationships with friends of the opposite sex 

35. Close relationships with friends of the smne sex 

36. Close relationships with teachers or ouher adults 

37. Lack of success in the nursing course 

38. Discovery of capacity I did not know I had 

39. Participation in stadenrt organisations, eanmittees, etc. 

kO. Partlcipatior in activltiaa airected to social or political 
iipprovein 

hi. Learning to nr in the clinical field 
US. Crises, in niy relationships with other people 
.l^3. Confrontation with problems and conflicts in myself 



Til ftlp 

^iV 


Moderate 
(2) 


Much 

TIT 


(1). 


(2) 


(3) 


(1) 


.(2) 


(3) 


(1) 


(2) 


(3) 


(1) 


(2) 


(3) 


(1) 


(2) 


(3) 


the changes that have 


Little 


Influence 
Moderate 


Much 


(1) 


(2) 


(3) 


(1) 


(2) 


(3) 


(1) 


(2) 


(3) 


(1) 


(2) 


(3) 


(1) 


(2) 


(3) 


(1) 


■ (2) 


(3) 


(1) 


(2) 


(3) 


(1) 


(2) 


(3) 


(1) 


(a) 


(3) 


(1) 


(2) 


(3) 


HI, " 


(2) 


(3) 


■ ji) 


(2) 


(3) 


- (1) 


(2) 


(3) 


(1) 


(2) 


(3) 


(1) 


(2) 


(3) 


(1) 


(2) 


(3) 


(I) 


(2) 


(3) 
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LlttLe Mod e rat e Ma ch 



kk. Confrontation with problems and conf Licts with others 
(e*g. facility, nursing staff , ebc.) 

CDnfrontatlon with the problems and difficuLties of others 
(e.g, patients) 



k6. 



Other 



(1) (2) 



(1) 
(1) 



(2) 
(2) 



(3) 

(3) 
(3) 



I Are there any changes you wished for in yourself that have not occurred? 

True 

kj. None 

US. ' 'Increased ■acadenide ability or interests 
Ug. Incraased professional ability' or interests 
50. Greater self confidence or poise 
51> Greater sense of purpose in life 
52. Increaied ability to form close relationships 



53' To have formed bettar relationships (i.e. :.ess conflictjmore 

popularity, etc . ) 

5^. Increased participation in aetivltiea 

55. . Increased cultaral participation and learning 

56. Other 



(1) 
(1) 
(1) 
(1) 
(1) 
(1) 



(1) 
(1) 
(1) 
(1) 



False 

(2) 
(2) 

(2) 

(2) 

(a) 

(2) 

(2) 
(2) 
(2) 
(2) 



I Which of the follov;ing best describes how you feel/felt about yourself? 

Now? 

57' (1) largely (2)moderately (3) reasonably (k) q^uite 

dissatisfied ^ disiatisfied sa-Disfied satisfied 

During your first semester at this school? 

58. (1) largely , (2) moderate iS) reasonably (k) guite 

disiatiified ■ dissatisfied satisfied satisfied 

If it were the beginning of the first semester again^ what would you do. differently? 

— rrue False 

59. Little or nothing (l) (g) 

60. Study hardar J more efficiently or read moi^e (l) (2) 
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£i True imlse 

oi. unange p.erional attitudes "^1) 

62* More inYolvement aiid/or variety ' (l) (2) 

63- Not have chosen this particular career (X) (2) 

6k ^ Gone to -a different school or university 

65. Try to taJce more or different courses ^2,) (2) 

66. Change living group or arrangements ■ • ^2) 

67. Other 

G During what age periods do you think people are the happiest or the most content? 

68. (1) Under la (S) 13^21 (3) 22^35 (k) 36^50 (5) over 50 

H In which of the following areas was the single most meaningful e^erience of the 

years spent at this School? — ^^-^-^ 



69, Love 5 Marriage or children 


True 


False 

(s) 


70. Friendship and personal relationships 


(1) 


(2) 


71* Pergonal problsns or tragedy 


(1) 


(2) 


72, Life as a student as this school ' 


(1) 


(2) 


73* Political 5 social welfare or reform group 


(1) 


(2) 


7^. Living group 


(1) 


(2) 


75 • Clinical es^erience 




(2) 


76. A job 


(1) 


(2) 


77- Difficulties with the progrM 


(1) 


(2) 


78. Other 


(1) 


(2) 



I How did this experience affect your life? 

True False 

= 79» Greater personal Insight / ^2) 

80p Kore Insight, into others or better relationships (l) (g) 

81. Increased self-confidence or poise (l) (2) 

82. More awareness of the world ^]^^ ^gj 
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True 






Better sense of purpose in liio 


(1) 


(2) 


ok* 


Broadened interests 


(1) 


(2) 


85. 


Happier and/or more content 


(1) 


(2) 


86. 


Us enchantment 3 depression or disorientation 


(I) 


(2) 


87. 


Increased self discipline or organization 


(1) 


(2) 


88. 


Other 


(1) 


(2) 




- 

During your time here haw often have you felt depressed? 






89. 


(1) ^ily (2) A few times (3) A fev times (U) A few times 


(5) Almost^ never 






a week. a month a year 


or never 






During an average month toward, the., end of your studies ^ hew 


often have you felt 





physically out of sorts ^ e*g. "colds ^ headaches ^ cranipsj stqniach trouble ^ fatigue 3 etc? 

90. (1) Never (2) Once or twice (3) Three to (k) Six to (5) Almost daily 

five times ten ttoea 



L If you named one person ^ contemporary 3 historical or fictitious 3 whom you 

pariicularly admired 3 wtyD ''^uld it be 

gi, (1) A political or public figure 

(2) An artist or writer 

(3) ' Actional character 
(U) Friend or relative 

(5) Teacher or instructor at your school 



M Hqw often during your years in the nursing program have you found yourself seriously 

disagreeing with or feeling strongly that your position was different from: 







Frequently 


Occasionally 


Almost never 
or never 


92. 


Pr lends of the same sex 


' (I) 


' (2) 


^ (3) 


93.. 


rriends of the other sex 


(1) 


(2) 


(5) 


9!+. 


Your parents 


(1) 


(2) 


(3) 


95. 


The ■ nursing faculty 


(1) 


(2) 


(3) 


96. 


Nursing service staff 


a) 


• (2) 


(3) 
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Consider the foLIowing needs and motives which people may ha-^^e. 
People think that^some are more iinportant than others. Rank tham in ordc 
of tHeir"iinporWhee ^''a)^^t^ " ' ^ = 



:,i;,b). to the ;nursing,*faeult5r 
'' 'cj ' to "most people" 



Aaiiiv urie I oxxovying as you see bneni 


Jirst 


Secona 




Fourth 


Fifth 

or more; 


97* Curo^.ty and knowledge 


(1) 


(2) 


(3) 




(5) 


98. Sexual needs 


(X) 


(2) 


C3) 




(5) 


99* Wealth . 


(1) 


(2)-. 


(3)., 




(5) 


■".CO* Play and recreation 


a) 


(2) 


(3) 


w 


(5) 


101. Fame and recognition 


(1) 


(2) 


(3) 


w 




• fcJciiBUi^ Siiiu. =rxgoijXie QIC p±saeure 


(!•) 


(a) , 






(5) 


103* Love and affection 


(l) 


(2) 


(3) 


(k) 


(5) 


XOk. Qitotlonal well-b^lng 


(1) 


(2) 


(3) 


w 


(5) 


log. %intaining self ^ajeepect 


(1) 


(2) 


(3) 


w. 


(5) 


]r:5. Being accepted and liked by others 


(I) 


(2) 


(3) 


w 


(5) 


107, Achievement 


(1) 


(2) 


(3) 


w 


(5) 


uj jittiijs. wne&e as you t^ninK une i acuity ^ees tneni 


First 


Second 


CRiird 


Fourth 


Fifth 
or more 


^03, Curosity and knowledge 


(1) 


(2) 


(3) 


w 


(5) 


109* Sexual needs 


(1) 


(2) 


(3) 


w 


(5) 


110, Wealth 


(1) 


(2) 


(3) 




(5) 


111, Play and recreation 


(1) 


(2) 


(3) 


w 


(5) 


.\}2, rami and recognition 




(2) 


(3) 


w 


(5) 


..13. Sensory and aesthetic pleasure 


(L) 


(2) 


(3) 


w 


(5) 


Ij.i; . Love and affection 


(1) 


(2) 


(3) 




(5) 


115^ Emotional well-being 


(1) 


(2) 


(3) 




(5) 


ilS. Maintaining self respect 


(1) 


(2) 


(3) 


w 


(5) 


117. Being accepted and liked by others 


(1) 


(2) 


(3) 




(5) 


110. Achievement 


(I) 


(2) 


(3) 




(5) 



ER|c 85 



c) Hank these as you think people generally 
see them 


First 


Second 




Foiirth 


Fifth or iuor© 


1L9« Curosity and knowLedfle 


(I) 


(2) 


(3) 




(5) 


120* Sexual needs , _ _ 


(1) 


(2) 


(3) 




(5) 


121. Wealth; . , 


(1) 

S - f 


(2) 


(3) 




(5) 


122, Play apd recreat .on \ - 


(1) 


(2) 


(3) 




(5) 


^"^^^ Fame a^d recognition ; 


(1) 


(2) 


(3) 




' (5) 


124* SenaQry aii(3 ais bhetie .'pleaaure 


(1) 


(2) 


(3) 




(5) 


\25* Love -and affection 


(1) 


(2) 


(3) 




(5) 


26. Snotior^al '.^ell-btina 


(1) 


(2) 


(3^ 


ih) 


(5) 


"7* ^intainlng self espect 


(I) 


(2) 


(3) 




(5) 


BmLna accepted and liked by others 


(1) 


(2) 


(3) 




(5) 


129, Achleviemant 


(1) 


(a) 


(3) 


w 


\JII 
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Do yoa agree ox disagree with the following atat events? 

Agrea_ Disagrue 



130* In the final analysis, ' parints generally tursi out 

to be right about thingi, (1) (g) 

131* No weakness or dlfficalty can hold us back if we 

have enough will power. (l) (£) 

132* Human passion causei most of the evil in the werld* (1) (2) 

133* I have been quite Independent and free from f&mly rule* (l) (2) 

13^ • No man of eharaoter would aslc his fiancee to have sexual 

intercourse with him before marriage. (1) (2) 

135. I dislike women who disregard the usual social or moral 

conventions, (1) ^ (2) 

136. What youth needs moat is strict discipline^ rugged deteOTiaation 

and the will to work and fight for f^ly and country* (l) (2) 

137. A person who lets himBelf get tricked has no one to blame but 

himself. (l) (2) 

138* The surest way to a peaaeful world is to In^rove people's 

morals* (l) (2) 

139 Most of our social problemi could be solved if we would smehow 

get rid of the immoral^ crooked and feebleminded people. (l) (2) 

iko. We should respect the work of our forefathers and nbt think 

that we know better than they did* (l) (2) 

1^1 • Most people' don ^t realize how much of our lives are controlled 

by plots hatched in secret placeB. (1) (2) 
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COlWITMENT TO NURSING SCMjZ 



I Develo^pmant and ValldatlQ_n 



A frequent criticism leveled at the atudente of "new*^ or 
^yifferent" prograras has been her lack of commitment to nursing and 
to the nursing profession. As conmitment is an intrinsic quality or 
^ aspect of the personalitys an attempt has been made to have the students 
evaluate themaelvas but^ as the criticism can only be answered in 
terms of some standard, this self -revaluation is carried on in terms 
of a series of dimensions evolved from nursing literature. 

^ The students r^ . inding to this instrument were close to 
graduation from their respective schools of: nursing. They are thought 
ready to take up tha responsibilities and practise the skills of the 
professional nursei A legitimate question, particularly at this point 
in their careers j xai How cormaitted are these students to a career in 
nursing? The Commitment to Kursing Scale was developed in ^an attempt 
to find the answer to this question: It contains fifteen items 
includad within five dimensions* (1) Choice^ (2) Awareness of the 
Puturej (3) Invoivement IntrinsiC|*f'0 Involvement Extrinsic and 
(5) A Sense of Responsibility* The reipondents responded in terms of 
the strength of agreement with each statement. 

The literature on '^Comiitment'^ was carefully searched. Four 
authors proved to be of direct help in the development of this scale* 
(See Davis J Becker , Mays, Riegler in bibliography,) The five dimen- 
sions were generated from their work by means of grouping of fourteen 
aspects of commitment which they discussed. Thsse wers: 



Dimansion 
I Choice 



Aspects ♦ 

= dacislons and plans 
^ relationship between 

nursing and rest of 

behavior 
- willingness to undergo 

training or hardships 



Item if (See 

attached 
form of 
instruments^ 



146 
145 



153,156 



II Awareness of 
Future 



- ramifications of choice 147 
and actions 

- planr-* .g for future 148 



III Involvement - personal achievement 142 

Intrinsic - ego development or 143 

involvement 

- actualiEation of self 149 
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Dimension 


Aspacts 


Item If 


IV Invblvement = ' 


- professional status 


144 


Extrinsic (or 


caraar valued 


150 


Professional) 

l '/ \ 'r ' .. .. 


interest in profession 


152 


V Sense of Rasponsibility 


- tc self 


153 


= to clients 


■151 




- to profession 


154 



The Items were taken from the literature and then modified 
primarily bb to tense and pcir^^.'jn. Thirty-*five items were originally 
drawn up and submitted to sIk judges for acceptability in terms of 
(1) clarity and meaning and (2) dimension. Items retained were ^-passed" 
by all three Judges on the former and at least 5/6 of the judges on 
the latter. 

The final number of itums retained was fifteen (one for each 
"aspect^- of ^ ^'commitment ) 

The final form was administered to students on IBM cards. The 
statements were presented and the students were asked to decide if the 
statemant ' 

1) applied to them and if so, how strongly they felt (on a 
4-'point scale) about it; or 

2) if ic did not apply to tliQin. 

The scale itself was included as the final section of the 
questionnaire administered to senior students shortly before graduation, 
A mean score was calculated for each group by dimc^nslon and cumulatively 
over the total scale. Tests of significance of difference wer«^ cal- 
culated. 

questions (covored by instrument) 
(Choice) 

la) Have the students made a choice of nursing as a career? 

b) Do they realize what is involved in such a choice? 

c) Are they willing to take the necessary training? 

d) Are they willing to underGO the hordships necessary to achieve 
I heir end? 

(Awareno^s of Future) 

2a) Do the students reall^ze the ramifications of their choice? 
b) Have they made plans for the future concerning their career? 
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(Involvament Intrinsic) 

3a) Do the snud'^nits liave a feullng of achlevQinant conearning nurilng? 

b) Do thay fool that ■'self"' as a wonian <l*e, ago devolopmont) is 
Cdngruent with nursing? 

c) Do thay feel thay can develop n sense of IdGntity In nursing? 

(InvolvcmGnt Extrinsic) 

4a) Do they ascribe to nursing a prof&saional status? 

b) Do thay valuQ nursing? 

c) Do th^y find tha profession intoresting and/or stimulating? 

(SGnse of Responsibility) 

5a) Do thuy faBl a sense of responsibility as to themselvaa as a 
professional? 

b) Do they faol a sense of responsibility as to thair clients as a 
professional? 

c) Do thay feel a sense of responsibility to the profession itself? 
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The folLowing are stateinents concerning your being a nurse. 
How strongly do you feel about those that you agree with? 



Do you agree vith them? 



I thi^ this statement is true I do not 
and applies to me. Ify feelings thirty this 
As far as I am concerned! about the statement are: stat^ent 

l)weak 2)Not too 3)stro^'j )ve3:y 5) applies 
- strong itroa^ to me 



ll^. I feel v^hat I mn achieving something 
in life by being a nurse 



(1) (2) (3) (h) (5) 

IU3* there is no incongruency between marriage 



*u * 

and a successful career in nursing 

li+i+, being a mirse is being a member of a 
profession 

114^5 ^being a nurse is inseparable from my 
philosophy of life 

IU6. choosing and planning a nursing career 
was the result of my own decision 



(1) (2) (3) ih) (5) 

(1) (2) (3) W (5) 

(1) (2) (3) ih) (5) 

(1) (2) (3) W (5) 



Ikj. as a nurse, I am fully cognlEant of the 

e^^eatations and norms of the profession (l) (2) (3) 1'+) \5/ 



IJ+S. a career In nursing is attractive and 
• promising 



(1) (2) (3) W (5) 

II+9. ray sense of personal identity is inter- 

related with my being a nurse (l) (2) (3; K^) 



150. the goals and functions of nursing malce 
it a career to be valued 



(1) (2) (3) w (5) 



151, standards of nursing care are maintained 
through the nui^se-s sense of personal 
integrity and professional ethics rather 

than through external sanctions (l) (2) (3) K^) \5h 



(1) lal W (5) 

(1) (2) (3) W (5) 

(1) (a) (3) ih) ' (5)^ 



152, the theory and practice of nursing are 
both interesting and challenging 

153, continued self-development in the skills 
and techniques of nursing is a pei^sonal 
responsibility 

15]+* men^ership in the profession of nursing 
rightly demands tlmt I contribute to its 
continuity and development 

155* nursing will continue to be my career 

choice despite the difficulties and dis- 
advantages involved (i.e. poor hours etc.) 

156, I willingly participated in the learning (l) (2) (3) W (5) 

experiences provided in the nursing program 

O 
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CREATIVITY IN IIUKSI^G 

This instrument was administered to Ryerson p.raduetes, 
" fncriitj and^^to^'gradtiatffs of other nursing, pror^rams. 
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CREATIVITY IN NURSING 
QUESTIONS 

1. Saliiiger is A il2«jrear old^^^CQllege- profeaaor in hospital with 

the diagnesia of leukemia. He ia in a single. ^oOTj - and the night 
nurse reports that he has asked that no one come in| except when 
they have somsthing specific that needs to be done. 

(it) Write as many different ideas as you can think of 5 about what rnight have led up 
to this situation occurring* 



(b) V/iiat would you do? 
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2. Mrs, Jablonj age 67^ has ^^betas. She is actii^ etriag^ tbis 

morning -- she cays soneone is ti^yxng to hurt her; shc^s afraid of 
white uniforms; she won^t eat because there ia something wrong with 
the food. 

(a) Write as many different ideas as you can think of, about what might have Led ^ 
to this situation occurring. 



(j) What v;ould you do? 
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CHOOSING A JOB IN TEACHING 



TMs is a list of sixteen things you miGht Look for in a job 
teaching. nuxBi^Q* Sort the items into five groups as indicated 
below - the first column is for the item that is least important 
to you, the fifth column for the item that is most iniportant to you, 

NOM:To each of the five groups allocate a .total of items as indicated 
"~ at the top of the column • Just write in the nujnber preGeding each 
item in the appropriate column. 



Tmm i 

"1. Each teacher Sets up her own part of the program. 

S, The School encoura-ges trying new ideas. 

3* The School has a well=est^blished reputation, 

h. Other faculty members ha^e Imaginatiye ideas about the curriculujn, 

5, Class sl^e is appropriate for teaching methods and currlcular needs, 

6, Faculty members work together coordinating their teaching * 

7, Hours of work may be adapted to the needs of the Job. 

8, Each teacher has clearly defined responsibilities- 

9, Expectations for students are clearly defined. 

10. The position and salary offered are :commensurate with previous experience* 

11. The overall curriculum is clearly outlined* 

12. The School is new and developing, 

13. Each teacher may decide her own teaching methods, 
1^, Teaching aids (library^ fUmSj etc) ar? available* 

15, Faculty manbers are experienced. 

16, Teaching methods ased have been tested and evaluated. 



Least 
^portant 
1 item 



Less 
Important 
k items 



Neutral 



Inmortant 



6 itenis. 



~5 itjeim 



Most 
^iportant 



i item 
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Combined F.iculty Rnnks by Itam for Each of Two Sets 
of Characteristics Deemed Desirable in a Job 
Taaching liurslng at Ryerson and 
in Schools A, B and C 

TABLE 

Desirable Characteristics of a Job in Which to Teach Nursing 



•^^ Ryerjon School A School B School C 

Positions N=ll N=i6 . N^aO N=27 



Program Developinent Tc^ether 

Item 2 16 16 16 16 

" 4 15 12.5 ■ 11 9.5 

" 5 10 9.5 13.5 14 

■•6 . , 13.5 15 15 15 

" 7 4 8 7 6 

" 12 9 3 1 1 

"14 11.5 5 12 13 



Rank 79 G9 75.5 74.5 



Prof^ram Stable, Job Defined. 

Item 1 '7.5 6 2 8 

"3 .1 1 3 2 

" 8 3 7 7 9.5 

" 9 ■■ 11.5 14 13.5 11.5 

" 10 5.5 9.5 7 4 

" 11 5.5 12.5 9 7 

" 13.. ... 13.5 11 10 11.5 

" 15 7.5 4 4 3 

"16 ,^ 2 2 5 5 



Rank 57.0 67.0 60.5 61.5 
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BELIEFS ABOUT NURSIHG AfID IWRSIilG EDU CATION 



Develop rrient of S cale - Raliablllty and Validity 

Form E of Rokeach's scale as outlined in his bqokj The gp_gn. 
and Closed Mind ^ contains forty itGms. (p. 73) To transpose the 
items so that they would relste in the field of nursing, at least two 
ntiw items ware written by tha researchers for each of Rukeach's items, 
one relating to nursing in general p the other to nursing education. 
Every attempt was mde to keep the sanie type of thinking as the 
ori,<;lnal scale item and to uoe the same wording and sentence structure^ 

Tha forty items of Rokeach^s scale and the ninety-si:c new 
items related to nursing and nursing education were arranged in random 
fashion and a test developed comprising one hundred and thirty-yiK 
Itams complete with Rokaach-s test directions. This test was given 
to a s^'oup ^£ forty graduate-^nurse studonts in the last year of a 
baccalaureate prooram. P.espons«s to Rokeach-s items and to the new 
nursing itenia were compared across forty studenta, I^rhsre twenty--£ive 
or more students answered similarly on the naw ttam as they did on 
Rokeach's original Itemi the item was retained and the Kuder-iiichardson 
reliability test carried out* Of the thirty-threie items kept in the 
nursinn groups a reliability coefficient of .657 was obtained. To 
increase the reliability measure upwards to ,7^ all tm itorna 'whore 
27 out of 40 EtudBnts responded tha same to the nursing item? as to 
Rokeach's item were taken. This r-isulted in a test containing 45 
nursinj and nursinp education items. twauty-thres nursinrj nnd 
twenty"^t\\nD nursing education. 
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The following is a otudy of hm many naries think and fasL about a 
nuj^er of important quertions In narsing* Th% best &nswer to each 
itatement helow is your personal opinion. We have tried to cover 
mny different and opposing points of view; you may find yourself 
agreeing strongly with some of the statements j disagreeing Just as 
itrongly with others ^ and perhaps imcertaln about others j whether 
you agree or disagree with any statemant, you can be sure that many 
people f^el the same as you do. 

Mark each statement in the left margin according to how much you 
agree or disagree with it. Please mark every one. 

Write 4-lj +2j or -l^ -2^ -3^ depending on how you feel in each 
case. 

+1: I AGREE A LITTLE . -1: I Dia^GREE A LITmE 

+2: I AGRE3 ON Kffi VmOlM -2t I DI^GREE ON TM WIOLE 

43: I AGREE VaEI MJCK -3^ I BISAaREE VERY MUCH 



While the use of rigid discipline is wrongj it is sometimes the only way to 
enaure the professional behavior of studant" niirsas. ' ' 

In talking with students^ I often find it necessary to repeat the point 
ieveral times to be sure they grasp it* 

In discussion with a patient^ I often becomi so absorbed in what I want to s^ 
that I forget to listen to what he is saying. 

Wille I don- 1' like to adniit it even to myself ^ my secret ^lition is to become 
famous like Dr, Helen MuisaH^ or Miss Alice Glrard* 

Most nursing instructors fail because of the setting in which they tea^ch^nurslxig 

It Is only when a nurse devotes herself to the Ideals of nursing that her work 
really beconies meaningful* 

Of all the different approaches to preparing nurses^ there is probably one way 
which is best. 

To ccffi^roirdse about nursing with other groups is dangerous because nursing will 
lose out, 

Wnen It^comes to differences of belief in nursing education we musx, be eareful 
not to coi^romise v/ith those vrho think differently. 

If instructors in a school of nursing tolerate too much differance of opinion 
amons -themselves they will not be able to teach narslng effictively. 

I really get annoyed whsnever a nurse or a doctor refoses to admt that he or 
she is wrong, 
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12, ^^.^^^^^^ Thm situation of • Bi^iTig today is so coDipIicated^ tliat the only way cm 
luiow what is'gQiniS on is to rely on norsing leaders* 

^3* ____ liistructors should really reGerve judpient about current trends in nursing and 
in edunation until they have heai-^d or read what experta in the nursing field 
think. 

- nuriing staff in a ward really don't require access to Sl variety of books 

on nursing^ it would only confuse thenu 

15' Nin'Sing education is too full of problems at the momeut* Blank gnodiiess it is 

only the future that counts, 

ifi* Most nurse educators really don't know what would be good for nursing education. 

^T* Most instructors don-t really care about the students* 

_ Diere is so much to teach the student nurse and ab little time to do it. 

19, Once I get wound up in a discussion of nursing probleinSj I Just can-t stop* 

20» to a groui^. -discussion with students I often become so absorbed in what I want 

to. say that I forget to llaten to i^hat they are saying. 

21* ^ The main thing for a nurse is to want tQ do soDiething important in the nursing 

field. 

^2- _ ^fost head nurses are failui^es and it is the system which ipS responsible for this- 

23. Dnere are a number of people in the hospital field whom I Imvc Qom to ffi^slike 

because of their views of nursing, 

2k, Of all the difi'erent ideas about what nursing iSj there la probably only one 

which is correct, 

25, ^^^^^^^ A nursing Instructor who gets enthusiastic about too many trends in nursing 

■education is probably ineffectual in working toward any* 

26, ^ In times like these 5 a nurse must be pretty selfish if she considers her own 

satisfaction and happiness primarily. 

27* ____ Nurse educators are of two kinds those who want to teach nursing and three 
who dori^t really care. 

28* _ A nurse who thinks primarily of her own well-being is not Liuch af a nurse* 

29* .„^_ Most of the new concepts vrfiich nurse educators talk about have little to do with 
real nursing. 

30* Unfortunately! a good many iristructors with whom I have discussed some of the 

crucial probliins ia bhe teaching of nursiiig really don't understand what it 
is all about, 

31* ____ Our beliefs about the teaching of nursing are quite different trmi those of 



teachers in most other schools of nursings 
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It is only natural that a nurse -^^/ould have a better luiderstandlng of th^ view# 
of nursing she beLieves in, than in those she opposes. 

Fundamentally 9 the nurse really is pretty much alona. 

Instructors would really like to find someone to tell them the best way to 
teach nursing. 

If I had the. chance I vould do something of great benefit to the: nursing 
professi^* 

In nursing education there are probably only a handful of really great teaohexs. 

A parson who gets involved in too inany causes or prgbl(T.is in nursing is likely 
to be a pretty ineffective sort of person. 

With nursiiig in such a turiuoll| an instructor must be pretty self-centered if 
she Gonsiders her satisfaction and development primarily. ' . 

It is often nicessary to be more wary of the ideas of nurses in your own group 
or place of work than those of nurses in other places. 

>I really get annoyed when a student faixs to admit that she has made a mistaJce. 

Moat of the ideas about nursing v;hich get printed nowadays aren't worth the 
paper 'they are printed on. 

Student nurses shouldn't have too easy access to different approaches in nursing 
it WQuld only confuse them. 

Most nurses really don*t know what woul'd be good for nurses or for nursing. , 
Most nurses really don*t care about 'the patients* 

\hm it comes to differences of opinion among nurses we must be carefui not = 
to compromise with those who belie%^e differently frm the way we do. 
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ATTACKING CURRICULUM PRQBLEHS 



Assime that you are at a Faculty Meetiiig at which the following stat^nts are made 
by three other teachera. Write in the space below what you would iay in relation 
to thla, 

1. d. C^erating room e^^jerience is a waits. of student time - the things they learn 
there can be learned just as well elsewhere, 

b. I don*t think iti a good idea to stop it until^ i^e really study it - i-tfg always 
bean in the curriculum and I suspect some valuable learning takes place the^e. 

Ct Iin*t there a provincial regulation requiring it? 

Yea - 



2. a, Nm iti tii^ie to take our first class of students xn^ and we need to decide on 
a unifom for them to wear during their nursing practice . 

b. Let's not have a uniform - just get them to wear white uniforms with an 
identiiVii^S name pin. 

c* Konaense - they need ,aomething to help them identify with each other Md 
with nursing* 

You - 



a, Iwo of our students are going abroad with their parenti this smmer^ and they 
asked if they could do some study there for which .they could get credit j arid 
not hav^ to make up at the end of their course . 

b. Ihe Nursing Act specifies days of experience needed^ -and I don-t see hcfw wt 
can give credit for something lUce that. 

0, I don't know - did they have any .clfic ideas in inind? 



You 
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mKING^RESPOWSIBILirY IN NURSING INSTRITbfF.NT 



I Divelopffiaat and Validation 



An instrument was developed to inveatigatP one particular and 
important a^ea of nursing functioni ''Responiibility'*. The aoneapt of . 
"aesponslbility" li essential to the definition of any profession. The 
practiee of '^Reaponslbility" is essential to performancs of any profea- 
sion. The nurse, as a member of a profession, is responsible for her- 
self^ for her patient and for the profession. Tlie teaohers ol nursing 
feel that teaching responsibility is a major part of their teaching 
rolet The head nurses ^ under whose supervision students praetioe 
nursing, believe that the students must learn and practice responsibility 
In giving care to patients. 

This initrirment, to assess "Responsibilicy'^ was composed of 
a series of items (behavioral examples) grouped into a ^trix composed 
of the two cateoories (1) ''accountable to*' and (2) "accountable for** 
with the subcategories, ''focus on self nyrsing a patient*' and ''focus 
on the team, unit or institution". It was developed in several stages. 
First, a group of teachers, head nurses and supervisors were asked to 
give specific behavioral eKamples of responsible behavior. These 
examples were collected and eKamined with the above-men tloned dichotomy 
of "accountability to" and '^accountability for'^' in mind. In looking 
at these eKamples and in considering them carefully, it would seem 
further refinement of these two dimensions could be made, "Accountable 
to*' might be redefined as being subject to direction and authority while 
"accountable for" could be redefined as a rational approach to problem- 
solving. It was also found while the examples fell within these two 
categories, they could be further categorized under the headings - 
*'focus on self nursing a particular patient" and *-focus on the ward, 
institution or other person*'. The two main dimensions, with the sub- 
dimensions within each, allowed a matrix of dimensions with **ratlonal 
approach problem-solving*' and *'subject to direct authority** running 
across the top of the matrix and *'focus on self" and **focua on ward, 
etc.*% running down the side of the matrix. The next step was to take 
the large number of examples i approximately 50 in number, and to submit 
them to a panel of judges for validation. Using this matrlKi seven 
judges who were professors of nursing at a university school of nursing, 
or demonstrators tn nursing, were asked to plade the items into appro- 
priate categories* Those items which were placed correctly by 5 out of 
the 7 judges were retained for use in the instrument. This left a 
group of 22 items falling within Che four dimensions. 
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Dimension 

A. (Accountable for) 

Eational Approach to Problem Solving - 
Focus on Self Nu-^sing a Patient 

B* (Accountable to) 

Subject to Direction and Authority 
^ FocuB on Self Nursing a Patient 
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Item Nos, (See attached 
questionnaire 
for actual 

1,3,5,8,12 ""^^ 



6,10,13,16,32 



C. (Aaccuntable for) 



Rational Approach to Problem Solving 7, 11, IS, IS s 21 

- Focus on Ward, Institution and Otlier 
Persons 

D. (Accountable to) 

Subjuct^to Direction and Authority 2,4^9,14^17,19320 

- Focus on Ward, Institutions and Other 
Persons 

The instrument was administered in three different forms: 

1, (Included with Craduate Battery) 

to head nurses to have them evaluate the '^Responsibility-' of 
the uyerson graduate as compared with other young graduatas. 

2* to faculty to determine which aspects of "Responsibility they 
consider to be Important in teaching nursing, 

3* to staff in cooperating agencies to determine which aspects 
of ''ResponBibility'' they considered to be Important in giving 
nursing care * 

Three forms of the inscrument were developed so that "Rcspon-- 
sibility" could be eKamined and eKplored from several different points 
of view. Several questions were asked. Firsts is there any difference 
In the assumption nf *^resprnslbillcy-' by young Ryerson graduatas or' 
by the 3veca;a \^dun5 ■graduate from diploma programs? Second, what is 
the faculty's (i-e. those who teach the Ryerson students) concept of 
responsibility? And third, what is the head nurses' (i,e. those who 
supervise on the ward where these young student nurses practice nursing) 
conQept of responsibility? In order to compara and contrast the 
Ryerson graduate with other new graduates of diplGma pro^jrams^ the 
list of items (or descriptive statements) was submitted to head n-^rses 
who were administering the wards on which the young Ryerson graduates 
worked. They were asked first to consider the list in terms of how 
well these characteristics are developed in the new Ryerson graduate. 
Then^ they were asked to wnsld^r the same list of characteristics 
again and to state how well each of these were developed in the other 
naw graduates of diploma programs. From these materia], s 5 cnntrast 
and comparison was liiada. The head nurse rated each group in terms of 
a three-point scale of *'not too'' to "very*-. A score of one through 
three was assigned and mean scores per dimension as wall mean 
cumulatl%^e scores were calculated. Tests of significance of difference 
of means were calculated. 

In Form II of the Instrument, tht: list was subinitted to the 
teachers of the young Ryerson students wita the following statement: 
You are presented here with a list of 22 statements which may be used 
to describe a nurse. Which of these behaviors do you consider most 
essential and desirable in nursing and for this reason orient your 
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teaching program to their attainment? On the other hand, which are the 
least essential and desirable? They were given a five-point scales 
ranging from least essential co most essential and asked to place the 
items within these scales. They were asked to put four items in each 
of the places on the scale and six in the middle places number 3, 

In Form III^ submitted to the head nurses in the wards in 
wt^;^h the Rye r son students work^ the itima ..re sccompanied by Che 
following directions^ '^You are' presented here with a list of statements 
which may be used to describe a nurse. Which of these characteristics 
do you consider to be the most essential ^ desirable for a nurse to^have^ 
and therefore J for a student to learn? On the other hand^ which are 
the least essential and desirable?" They were asked simply from the 
twenty -two items to select and list the eight least essential and 
desirable and the eight most essential and desirable. The results 
from Form II and Form III were analyEed^ and Qiscussed in terms of 
other data collacted from faculty and cooperating agency psrsonnel* 
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R ESPONSIBILITY IKSrRUMi^l:^ i: 
FORII lA 

How weli flaveLdped are ^these char'acteristics in the ne^ :^ers<mc:Graduatef R^cm^ 
place a circle arourtia the appropriate number* 



statement 


Not too 


Somewhat 


Very 


1. 


1 


2 


3 


2. 


1 


■ a 


3 


3. 


1 


2 


3 • 


k. 


L 


2 


3 ' 


5. 


1 


2 


3 • ■■ 


6. 


1 


2 


3 ■ 


7. 


1 


2 


3 • 


0. 


1 


2 


3 ■ 


9. 




2 


3 


10. 


1 


2 


3 • 


11, 


1 


2 


3 • • 


12. 


1 


2 


3 • 


13. 


1 


2 


3 • 


Ik. 


1 , 


2 


3 ■ 


15. 


1 


2 


3 ■ 


l6. 


1 


a 


3 


17. 


1. 


a 


3 


18. 


1 


2 


3 


19- 


1 


2 


3 


20. 


1 


2 


3 ■ 


21. 


I, 


2 


3 ■ 


22, 


I 


2 


3 • 
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RESPONSIBILITY I^5XHUM£NT| 
FORM IB 

Ha^^.yfll developed are ttose. characteristlcg in dher graduatai pt dtiLwa 
pi'pgramal' Please place a circle around' the appropriate , number. 



statement 




Not too 


Somtwhat 


Very 1 


1. 




1 


2 


3 . 


2. 




X 


2 


3 . 


3. 




I 


2 


3 . 


k. 




1 


2 


3 . 


5. 




I 


2 


3 , 


6. 




1 


2 


3 , 


Y. 




1 


2 


'. 3 . ; 


8. 




1 


2 


3 


9. 




1 


2 


3 , 


LO. 




I 


2 


3 


il. 




X 


2 


3 . 


L2. 




X 


2 


3 


13. 




X 


a 


3 . 


Ih, 




X 


2 


3 '. 


15. 




X 


2 


3 . 


16. 




X 


2 


3 , 


17. 




X 


2 


3 , 


18. 




X 


a 


3 


19, • 




X 


g 


3 , 


20, 




X 


a 


3 


21.. 




X 


a 


3 


22. 




X 


a 


3 
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list of nursing behaviors 
(Items for Responsibility Instrument) 

li Observes and gathers relevant inforfnation on which she bases her assessment of 
patient needs, 

2* Pitches in to gat work done in the ward. 

3g Follows through on her plan of nursing care. 

Presents a well-^organized and self-assured appearance to patients and co-workers, 

5, Accepts responsibility for the outcomes of her nursing care, 

5* Is efficient and skilled in the performance of nursing procedures and techniques, 

7. Recognizes the realities of the nursing situation on the ward and plans from there. 

8. Uses . knowledge appropriately in coming to nursing decisions, 

9. Accepts criticism well and raspects the head ni^se and supervisor • 

10, Cheeks carefully to' see that everything is done for her patients that should 
be done* . ; ^ 

11* Tries to learn mora about nursing and related fields, 

12* Continues each day to know mora about her patients as a basis for predicting 
their needs* . . 

13. follows nursing routines relating to easy ambulation of patients ^ preparation for 
discharge^ specific teaohing plans, etc* 

14* Is careful 5 tidy and efficient in the care of equipment and in the use of supplies 
in the ward* 

15, Is able to assume leadership in undefined situations wliich require nursing action* 

IG, ■ Shows initiative in the nursinp, care of her patients, 

17* Pays attention to the policies and procedures of the institution* 

18 » Provides helpful ideas and suggestions about the care of patients in the ward. 

19, Readily accepts the working conditions of the institution^ i*e, hours of works 
days off, shift salary * etc, 

20* Recognizes her position and that of others in the hospital hierarchy, 

*1* Takes part willingly in change related to the improvem©nt of nursing care , 

22* Knows the usual conditions so wbII that shu is able to anticipate hor patients- 
needs I 
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TAKim RESPONSIBILITY IN inJRSING 



TEST ^ FO^ 2 



You are presented here with a list of 22 statements which 
may be used to describe a nurse, Whinh of these bbhaviors do you 
consider most essential and desirable in nursing arid for this reason 
orient your teachins in this program to their attainnient? to the 
other hand 5 which are least essential and desirable? The following 
diaRram provides a 5-point scale upon which to indicate the degree of 
essentiality and desirability of these behavioral eharactaristlcs for 
the nurse. Please rank the statements so that the specified number 
of behaviors is allocated to each box^ i.e. 6 fUr the middle box and 
4 for each of the others. PlQase place the number of each statement 
in the appropriate bosc. 




ESSENTIAL AND DESIRABLE BEMVIORB 

2 3 4 _ 

inJHDEH OF STATQIENTS PER BOX 

4 e 4 



MOST 
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TAKING ^SPONSIBILITY IN NURSING 

You are presented here with a List of. statements w^ich may be uaed to describe 
a nurse* VHiich of these characteristics ffo yoU" cohsidir to b"fe= mo essential and 
d^airabW for a nurse to have and therefore j for the Ryerson nursing student to learn? 
On the other hand^ which are least essential and desirable? 

On the following chart please indicate in the space pro^aded the number of the 
atataments which you belieye to be: 

the 8 most essential and desirable charactiriitics of a nurse 

the S least essential and desirable charactertstiic^^^^ a nurse 



8 LEAST Essential and Desirable 
Gharacteristica of a Nurse 


8 MOST Essential and Desirable 
Characteristics of a Nurse 


(Just write in the m 


^er of each statement; 



s 



ERIC 



SCHOOL OF WUBSBTG 



f ACULTY QUESTIONNAIRE 



I- OX 



BASIC NUHSINS P^PARATION 



Location 



Years 



Wplonia 

or - 
Degree 



OmWA TE NURSE PREPARATION 



lypei of Positions 
in Nursing 


Location 


Years 


1 


=» 





Do you coniider any area(s) of nursing your particular field of 
interest or skill? If S0| please Inaicate, 



"in 'whtch nursing coui'Se-s ^d^- j'^ou teach in thls^ p-rogram!— 



Do you have any other degrees ^ diplomas or courses leading to a 
degren^ not mentioned above? If SOj what are they? 
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In what type of program. woold you ohuuMe to teaah (if any or all 
were open to you)? 



Have you publiihed any material? If so^ what was it and where waa 
it publiahed? 



What is yoior age? 



How long have you taught in thig prograni? 
How long did you at ay in your last job? ^ 



Wiy did you choose to leave your laist Job? 



'ttoat were your reasons for ohooBing to teach here? 



What has pleaaad or satisfied you in this work e^^erienee? 
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TOiat has displeased er dissatisfied yoii in this woxK aa^ariancel 



In what ways has your teaching of nursing changed since you came here? 



Wiat are your career ^ plans for the future and how do you propose to 
achlave them? 



A nurse asks if yau think he or she would fit as a prospactive member 
of faculty in the nursing program here* In answering the queatlon^ 
what charaoteristies would you look for in the person? 
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What would you identify ai the five (5) major strengthi and the five (5) majop drawbacke 
of the nuraing program here? 



As a Setting in which you 
Teach Nursing 



As a Setting . in vhieh Studenta 
Learn to Wurae 



Strengths 
in the 



drawbacks 
in the 
Program 
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purpose of the following sactlpn Is. to Identify what the itudent 
ii to learn through the formal curriculum in the nursing program. 



TOiat f ive (5) behaviors or aspect of performance in nursing do you believe 
believe to be critical for the student to learn if she is to becoiue 
a nurie through thi^^ program? 



In locking at the itudents who are about zv g?adu4te, what have thejr 
learned wall that this pr^ram hai tried to teach ttiea? 



Vihat have they failed to learn or in what respects are ym disappointed 
with their present perforinanGe or behavior? 



How much of your sooial life involves .people and/sr f ijmetlans ^sr^ 
Elaboratai 



lis 



COOPERATING AGENCIES . qUESTIONNAiRE 

Please eheck your position in this hoipital - 

Staff Nurae _____ 

Team leader _____ 
Aasistan^ head nurse 

Head nurae 

Supervisor 

Other . 

Please cheek the clinical 3rield in which you work - 

Medical 

Surgical - _ 

Psychiatric 

Obstetrics 

Paediatrics 

Geriatrics J long-term ^ 

Clinic _____ 

Other 

Year of graduation in nursing 

^ype of basic preparation in nursing - 

diploma program in hoapital school of nursing 
degree program in a uaiTersity nursing program _ 

Other ^ 

Please describe any graduate-^nurse preparation - 

ulinical 

university 

other 
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1, With respect to the nureing care of patients ^ 

Wha,t kinds, of things does the Ryerson itudent do well? 



Where do her difficalties in nursing patients seem to be? 



Can you account for or es^lain -why Byerson stadents seem to have strengths 
in ioniQ areas and difficulties in others? 



2p With respect to the nursing prograin and the curriculum at %erson: 
What positive values does it seem to have? 

In you view^ %^here are the deficiencies? 



If you were to suggest improvements j what changes should be iMde? 



3. Vhwt part do you piay in heipiiig %erson atudenti learn to nurse? 



In what ways in this role agreeable or disagreeable to you? 



How well do you know the person Instructors? 



In what ways eould warcl nursing personnel and the Ej^erion faculty maka the 
clinical situation a better plase in which studenti can learn? . 



5 '.^ould you like to work en perrMnent staff with graduate nurses from the ^ere 
^^rograra? Vftiy? 



Would you tend to hire Eyerson graduates in preference to any other group of 
nurses? Vftiy? 
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GRADUATE BATTERY 



I D£VQlQpinenfc and Validation 



A nursing proaraw, llkis that at Ryorson^ may bu ''new^' in that 
Che settlny^ is an educational Institution, or it may be ''dlf f erunt'^ in 
emphasis and ori^anization. However ^ such provf.rams continue to share 
responsibility with all oth^r nursing education programs for producing 
compel tiant professional personnel. The quGStlon then^ follows i Does 
the Ryerson f;raduatQ "fit^^ into the work world? This broad Una of 
inquiry r^enerated many essential sub-questions ^ which were refined and 
ornantzed into a sorles of □pcn'-endsd intGrvlQW guides^ calliad the 
Graduate Battery , Graduates from thr^id successiva years at Ryerson^ 
the Head Nurs^^with whom thay work, and the DirGCtors of Nuroing of 
the institutions which uoploy theitii^ i^ato, interviewed. 

It was hypothesized s despite any praconceived ideas about new 
or ehortor pro^^^ranis. that the Ryarson rraduate would '^'flt^' into the work 
world I she would not be trsated differently in terms of plao.toent or 
anBipnmcnts shu would participatQ fully in ward lifG^ and her preparation 
would be such that she would be able to maet the eKpectations deinanded 
of any younf :<raduata nurse * 

The flrat draft of the open-ended questionnaire was pretested 
on a director of nurslnr^ and staff in renaral hospital settino* The 
questions were thyn modified to improve the instrument's clarity and 
inclusiyeness , The second draft was then tt^sted on on»:i director of 
nursinr and staff in a hospital employin^^ a Ryerson graduate, No major 
changes were made <niftt^WJkM^V^^ - This final forni was usi-d in the 
subsequant interviews of directors of nursin^'^ head nurses and Ryerson 
graduates. Content analysis was done on the responses by two judneSp 
and rc^sults were submit ced to two other judres for verification. 

II Questions 

The specific questions asked related to; 

1. Suitable placement of Qraduatoe, 

2. Actual placenients* 

. 3. Advantn-ies of placements. 

4, Orientation programs (includirip poasible niodif icntiana) , 

5, Initial impressions of Rytirson graduates. 

6, Differunces betwean Ryerson graduates and other younp. 
graduates , 

7, Stranp,ths and difficulties of the Kyerson praduate* 
8* Opinion of staff conCGrninp her work and preparation. 
9, Type of actual nursing prGparation preferred* 

10 1 Fit of RyersQn yraduatQ into ward p.rpup. 

11. Ryerson p,raduateft- opinions of ward nursing standards* 

12. iKpectations of Ryerson graduates. 
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EMPLOYER'S QJJESTIOrTOAIRE 

HOSPimi. OR AGENCY 



. 1. a) mioh clinical field (s) did you consider as iuitable placiment(s) for 
the new person gradiiate? 



b) vaiera did you place the new ^eracn graduate? VJhy? 



Which clinical fleld(B) did not seem to be a suitable placement for her? 
Why? 



2, a) Now that she ia working in your institution or agency^ are you happy with 
the decision you made in placing her? Why? 



b) Do you now see any alternate placement as more advantageous? Why? 
What would be the alternate plLacemOTb? 



EKLC 



3. a) Would you briefly outline yoor orientation pi^^ograni for graduate nurses 
who are Just starting to work in your Institution (or agency)* 



b) Were any alterations, ox*. modifications necessary in the Qrientation given 
the new Byerson graduate on starting wric in your inatitution or agency? 

Vftiat were these? 



c) If any alterations were made in your general ariantation program^ what 
factors influenced these changes? 



a) Have you noted any differences between the new Eyerson graduate and the 
, -average new graduate? V/hat- are they? 



- ■ \ 

1 b) >Jhat are the itrengths o^'s^he nmi Eyerson graduate^ as she begine to nurse 

< in your hospital or agency?\^ 

\ 

( \ 
! . \ 

I 



c) >Jhat problems or. difficultias does she appear to have? 



I* 



5. To what extent do you favor the Eyerson prograin as compared mth hospital 
ichoolSj as a means of preparing nurses? 

Favor %erson over How strongly do you feel about this? 

hospital echools 

. . Very 

P^vor hoapitai schools ■ . " 

over Byerson ________ _______ Fairly 

^ Not very 

Not at all 



5, What position(s) would you e^ect the Ryerson graduate to be able to obtain ^ 
after a reasonable amount of experience an^^working full time? 
(Please check the appropriate column) 







(l}Yes,but 


(2} Yes, with 


(3 ) Ye 5, simply 


(U)No,not as 






only with 


farther 


as a graduate 


a graduate 




Positions 


further 


clinical or 


frciE Eyerson 


from EyerSQn 




university 


technical nurs- 








preparation 


ing sptcialty 












education 






a) 


Team leader 


1. 


a._ 


3. 




b) 


Assistant head nurse 


J. • 


a. 


3. 


h. 


c) 


Head nurse 


1. 


a. 


3..^ 




d) 


Supervisor 


1. 


a,._ 


3. , . 


■ ] k.__ 


e) 


Director of nursing service 


1. 


a. 


3. 


h. 


f) 


Public nealth nurse 




a. 


3. 


k, 


g) 


Public health supervisor 


^1. 


a. 


3._ 


k. 


h) 


Public health director ,. . 


1. 


a. 


3. ■ 


k. 


i) 


Instructor 


1. 




3^ . 


k. 


J) 


Professor in a imiversity 












echool of nuri ng 


1. 


2. 


3. 


k, 
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(IjYeSjbut 


(2}YeSjVith 


OjXts 3 simply 


(^JNo^not as 




only with 


further 


as a graduate 


asa graduate 


Positions 


further 


clinical or 








uniYersity 


techiiical nurs- 








preparation 


ing specialty 










education 






k) Director of a school 










oi liureing or depart- 










ment of nursing edu- 










catioti 


1*^ 


2. 




k, 


l) Director of nursing in 










a hospital 


1. 


a. 


3* 
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Do you have any comments (of either a general or a specific native) wM^ch 
might be helpful in this study of the pr^eparatlcn of nurses in a 
polytechnical institute? 



HEAD KURSE ftUESTIf^WNAIRE 
1. Do yoa conaider your ward a suitable placement for the new person GMduate? 
If So^ v^hyl 



7f not 5 why not? 



lb. Would you consider any other clinical area(s) mort suitabla? 
If Bo which one(a)? 



Whyl 



ERIC 



Did you have to aiake any modificablMs in the usual orientation program to 
the unit v/hen introducing the imy RyerBon graduate? 



If sog please describe these changes. 



Have you noticed any ^H.fferencas between %hm new Ryerson graduate and other 
new graduates? 



Vniat are they? 



Vmat are the strengths of the new Ryerson graduate as she begins to nurse 
on your ward? 



3c. Wiat problems or difficulties does she appear to have? 



Ua* How do you feel the rest of your stai'f Ipoks at the Byerson graduate's work 
on the ward? 



hb. What do the staff on your ward think cf the Ryeraon prograra for the preparation 
of nurses? 



ERIC 
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How does the Ryersoii graduate appear to "fit" in the cLinical situation? 



To what extent do you favor the Ryerson progra.ii as couipai:^Gd with hospital 
schooLs^ as a means of preparing nurses? 

Favor person over hospital How strongLy do you feel 

schooLs ' about this? 



Favor hospital schools very 
over Ryerson . 

fairly 



not very 



not at all 



6. Vjhat position(s) would you expect the Ryerson graduate to be able to obtain^ after 
a reasonable amount of experience (and working fall-time)? 

(Please check the appropriate coliunn) 



Positions 


(l) Yes, but 
oni.y wiuii 
further 

UIJJ=Vfcil 13 =L 

preparation 


(2)YeE,with 
clinical or 

Wr ^ W'iiAi J. u liWtX k3 

ing specialty 
education 


(3) Yes, simply 

a, o Li ^ i ci U y cl U G 

frQ.li the 
Ryercon program 


(1+)W03 not as 

a 5i,U UeA IjC i i Will 

the Ryerson 
Prograiri 


Q 1 n r\ \^ \ ^ r\ fQ ^ 

Sl J J.6din JLGdlQSr 




p 




1. 


b) Assistant head nui-^se 


1 


a 


3 _„ 


k 


c) Head nurse 


1 


2 __ 


3 _ 


k 


d) Supervisor 


L 




0 




s/ i^irec w or ui nurt^Aiii^ 
ssrvice 


1 


2 _^ 


3 




f ) Public health nurse 


1 




0 




i) Public health 
supervisor 


1 


£ 


3 


If 


i) Public health 
director 


L 


o 


5 


1, 


j) Instructor 


1 


2 


3 . _. 


k 


k) Professor in a 
university school 
of nursing 


1 






k 


l) Director of a school 
of nursing or depart- 
ment of nursing 
education 


1 


2 


3 


u 


n) Director of nursing 
in a hospital 


1 


a 


3 


k 
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1. Name 



Hospital or Agency 



2, On what clinical unit (or ward.) do you vorkl 



3- How ioug have you worked there? 



>/hat do you think of this placement? 
a) Are you pleased, with it? 



b) Do you feel that the progfam at Ryerson prepared you for what is 
e3^ected of you in your work he:re? 



c) How do yQu feel about the work assigmnents and rotation system? 



d) >jhat stands out most in your meaioryj when you consider the first 
month ill this clinical, unit? 



ERLC 
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e) How do you feel tile rest of the ward staff Lcoks at your work and 
preparation? 



f).HQW do. you get along with the -head nurse and the rest of the staff? 
Do you tmX part of the ward? Do you feel aGcepted? 



g) How do you feel, generally^ about the nursing care on your 
clinical uiiit? 
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I 

5. 



a) Do you really consider your present clinical placement as suitable for 
a new Eyerson Graduate? If not, why not? 



b) Can you name any clinical placement(a) or positionCs) which you would 

consider to be more suitable or advantageous than where you are presently 
working? Miy are they more suitable? 

Other Placement a Iflhy more suitab le or more advantap:eQus?, 



ERLC 



c) Have you worked in any other institutions and/or clinical units since 
you graduated? If so^ where and for how long? 



d) ^fliy. did you leave this Institution and/or unit? 
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6. 



a) Were there ar^ alte^tions or modif IcatiDns necessaiy in the orientation 
prograrn given to you as a Kherson graduate as compared vrith other new 
graduates? If S0| what were they? 



b) Was there anything left out of the orientation prograin that you felt 
r.eally neceBaary for adequate performance in yuur clinical unit? 

i 



ERIC 



a) Have you noted any differences between the new %erson graduata mi the 
average graduate of other typps of. prc^rams? What are they? 



,b). .What, do -you. feel are the. strengths of the new person -graduate as she 
begins to nurse in a hospital or agency? 
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c) Vfriat probleiiis or dif'f iGuIties does she appear to have? 



To what esctent do you favor the Ryersoii program as compared with HospitaL 
achoolr as a meaiis of preparing nurse s? 

Favor Byerson over How, strongly do you feel about 

hospital Schools ' t'lus? 



Favor hospital schools 
over Bye r son ^ 



Very 



I^ot very 

Not at 
all 
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>fliat position(s) do you ej^pect to be able to obtains after a resonable 
amoant of experience and working I'uil-tiine as a graduate frcm Ryerson? 



(Piease aj swer by placing a check in the appropriate coLumn) 



Positions 



Team leader 

Aaaistant head 
nurse 

Head nurse 

Suparvisor 

Director of 
nursing service 

Public health 
nurse 

Public hGaith 
euperyiior 

Public health 
director 

Inotructor 

Profeisor in a 
univaraity 
iohool of 
niursing 

Director of a 

school of nurs- 
ing or depart- 
mgnt of nuriing 
education 

Director of 
nuriing in a 
hoipital 



(L)yes5 but (2)Yea^with 
only v;lth further 
further clinical or 

university technical nurs- 
preparation J.ng speolalty 
education 



l._ 

1.^ 

1, 



1* 



1. 



2, 



2. 



(3)^63 5 simply (4)Noj not as a 
as a graduate graduate from 
from Ryerson %erscn 



3.. 
3 s 

3-^ 

'3r 



3r 
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INSTRUCTIONS ' FOR ,MSWERING QUESTIONNAIRES 



The questions on this questionnaire are to be answered v/ith electrographic 
pencils on I,B.M, cards. Please do not fold or bend these cards. One to 
thr ee cards are provided (depending on the length of the questionnaire } . 

Please do not write on the questionnaires themselves* Biese questionnaires 
will be Gollected at the end of the test period and used again with other 
groups * 

Use only the special electrographic pencils for marking the card. Make all 
your marks dark and heavy and if you erase a mark^ erase completely . Fill in 
whole oval carefully and heamly enough so that no figure is seen underneath* 
Do not use the special pencils for other work. Please return the pencils with 
your completed questionnaire* 

On the back ( marked BACK ) of each answer card print your najne and your identi- 
fication number. Ihls identification number is on the separate slip of papar 
given to you at the beginning of this session. 

« 

On the front ( marked FRONT ) of each answer card below the words "student nuinber'' 
block in the spaces corresponding to your identification number* 

P^ad each question and its numbered answers. Each question is followed by 
two to five alternative answers* 



Consider all of the alternative answ^ars. Vmen you have decided which choice is 
the BEST , blacken the whole of the corresponding oval space on your answer 
card. Do not enter more than one mark for any question. 

Even when you are not positive of the answer j or feel that the answer you 
would like to give is not available ^ choose thft.best of the aiiswers provided. 
PLMSE DO NOT LEAVE BLANKS i 

Please chQak your ansv;er card against your questionnaire to see that 5^ou have 
answered all the questions. 

Return the answer GardSj the questionnairGj and the electrographic penclL 
when you have oompleted the session. 



i *e. 



175* VJere you born in 
Canada? 

(1) Yes (2) No 



OR 



168* 



Vftiat was your favorite subject 
in high school? 
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